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PROGRAM       HIGHLIGHTS
The study of Language Arts is a key component of communication that is necessary for students to achieving success in both their education and 
their professional future. Proficiency in Language Arts leads to better everyday communication skills, the potential for more meaningful social 
contributions, and the ability to reach a deeper understanding of other people and the world around us.	

Alpha Literature provides up-to-date pedagogy and instruction in English Language Arts (ELA) with a focus on Literature and Informational Texts. 
The program follows the Common Core State Standards (CCSS) for English Language Arts and Literacy. 

Integrated English Language Arts program developed specifically for students and teachers in the MENA region.

Globally-focused, featuring multi-genre classic and contemporary literature from around the world. The program features the work of esteemed 
Middle Eastern writers such as Mahmoud Darwish, Yusef Idris, and Nobel Prize-winner Naguib Mahfouz.

Fully compliant with the Common Core State Standards, offering comprehensive skills instruction and practice in Reading, Writing, Language 
Comprehension (Vocabulary and Grammar), and Speaking and Listening.

Includes a comprehensive Teacher Guide, providing pacing guidelines, innovative teaching tips and robust strategies for differentiated instruction.

Engaging and challenging content.

Program       Components

Key    features

					        believes that children and adults have the right to a quality education. 
Continuous learning is the best means of improving the lives of individuals and enhancing the standards 
and quality of our communities.

Our mission is to provide educational materials and courses across the Middle East and Africa that meet 
international standards while also reflecting and incorporating the cultures and traditions of the region. 

Our dedicated publishing teams are mindful of the different types of learners who come from various 
national and cultural backgrounds. Our publishing strategy is set on the very motto: ‘we are in the region, 
for the region’. Coupled with the latest technology and innovative learning and teaching tools, we pay 
the utmost attention to the delivery of globally recognized and culturally appropriate content.

We cater for curriculums following English Language Arts; US- Next Generation Science Standards and 
Common Core State Standards.
 

Our Alpha Titles
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STUDENT    BOOK

Rights are currently being acquired. For marketing purposes only.

BACKGROUND   In May 1996, American journalist Jon Krakauer was one of 

eight people who hired the group Adventure Consultants to help them climb 

Mount Everest. The team mainly consisted of veteran climbers and Sherpas, local 

Nepalese people who are familiar with Mount Everest and who often act as guides. 

During Krakauer’s climb on May 10, a storm hit the mountainside. In addition to 

his team, three other climbing parties were on the mountain that day. Between the 

four groups, eight climbers—four of whom came from Krakauer’s team–perished 

on the mountainside. This is greatest number of lives lost on Everest in a single 

day. Having survived the disaster, Krakauer turned his experiences into a book, 

Into Thin Air. 

                                                   As you read, notice how the author unfolds events to 

create a feeling of tension throughout the selection.

CLOSE READING FOCUS

INTO 
  THIN 
AIR

from

South Col 7:30 AM
May 11, 1996
26,000 feet

Turning and turning in the widening gyre
The falcon cannot hear the falconer;
Things fall apart; the center cannot hold;
Mere anarchy is loosed upon the world,
The blood-dimmed tide is loosed, and everywhere
The ceremony of innocence is drowned.

William Butler Yeats
“The Second Coming”

by  J o n  K r a k a u e r

1716
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front of him and managed to halt his 
fall. But a moment later, as Schoening 
cradled the Sherpa in his arms, a 
second rock came down and smashed 
into the Sherpa; once again the man 
took the impact squarely on the back 
of his head.

Despite this second blow, after a 
few minutes the stricken man gasped 
violently and began breathing again. 

Beidleman managed to lower him to 
the bottom of the Lhotse Face, where 
a dozen of the Sherpa’s teammates 
met them and carried the injured man 
to Camp Two. At that point, says 
Beidleman, “Klev and I just stared 
at each other in disbelief. It was like, 
‘What’s going on here? What have 
we done to make this mountain so 
angry?’” 8

  In a terrifying and dangerous situation, the climb team retains 

a sense of community. What are some ways that they work together 

and help one another? What motivates them to persevere despite the 

terrible conditions? Discuss your answers as a class.

Discuss

Comparing Texts

Critical Reading

1. InFER In “And of Clay Are We Created,” why does the author name only two 

people, Rolf Carlé and Azucena? 

2. AnALYZE (a) In what ways does Azucena represent the young Rolf? 
(b) How do Rolf’s interactions with Azucena help him to overcome the pain 

of his childhood memories?

3. ConnECT (a) What are some of the most dramatic moments of Into 

Thin Air? (b) How does the author make them exciting? (c) How are these 

moments connected?

Compare and Contrast

4. AnALYZE Who do you think would be more likely to survive in a disaster 

situation—Rolf Carlé or Jon Krakauer? Support your answer with textual 

evidence.

5. CoMPARE (a) Compare the settings of the two selections, focusing on the 

details each author includes. (b) How does each description of setting help 

dramatize the events of the selection?

6. dRAW ConCLUsIons Reread the opening scene of each selection. Which 

scene is more effective, and why?

2524
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CRITICAL VIEWING
What does this photo 
show about the 
aftermath of a volcano 
eruption?

2

By then I had obtained a pump and 
was in touch with a general who had 
agreed to ship it the next morning 
on a military cargo plane. But on the 
night of that third day, beneath the 
unblinking focus of quartz lamps 
and the lens of a hundred cameras, 
Azucena gave up, her eyes locked with 
those of the friend who had sustained 
her to the end. Rolf Carlé removed 
the life buoy, closed her eyelids, held 
her to his chest for a few moments, 
and then let her go. She sank slowly, 
a flower in the mud. 

You are back with me, but you are 
not the same man. I often accompany 
you to the station and we watch the 
videos of Azucena again; you study 
them intently, looking for something 
you could have done to save her, 
something you did not think of in 
time. Or maybe you study them to 
see yourself as if in a mirror, naked. 
Your cameras lie forgotten in a closet; 
you do not write or sing; you sit long 
hours before the window, staring at 
the mountains. Beside you, I wait 
for you to complete the voyage into 
yourself, for the old wounds to heal. I 
know that when you return from your 
nightmares, we shall again walk hand 
in hand, as before. 8

CLOSE READING  
The author states that 
Rolf and Azucena 
have risen above the 
“vultures.” Who or what 
might the “vultures” be?

11

  At the end of the story, Rolf is “not the same man” he was 

before the disaster. How can tragic experiences change people’s 

behavior or perspective on life? Discuss your answer with a partner.

Discuss

1514
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The Unit Opener captures the students’ 
interest with a bold, engaging image 
that reflects the unit theme and 
presents the unit’s Essential Question, 
an overarching big idea for the 
students to consider throughout the 
unit and address in the end-of-unit 
Performance task.

Introduce thought - provoking 
questions that extend beyond the 
literature. Students share their insights 
and ideas in paired, small group, or 
class discussions.

Presents higher-order thinking 
questions that require students to go 
beyond basic recall and comprehension 
to analyze, interpret, and evaluate the 
literature.

The CCSS required range of text types reflects the needs and 
interests of middle and high school students. Alpha Literature guides 
students to discover the pleasures of reading through adventure 
stories, historical fiction, science fiction, humorous sketches, 
and much more. The variety of genres includes short stories and 
dramas, poetry, novel excerpts, screenplays, myths and epics, folk 
tales, and even graphic novels.

All standards instruction is tied to and stems from the grade-
appropriate reading selections in the Student Anthology.

•	 The Breadwinner by Deborah Ellis
•	 Words in the Dust by Trent Reedy
•	 Damascus Nights by Rafik Schami

•	 A Long Walk to Water by Linda Sue Park
•	 I Am Malala by Malala Yousafzai
•	 Born on a Blue Day by Daniel Tammet
•	 Cinder by Melissa Meyer
•	 The Bad Beginning (A Series of Unfortunate Events, 

Book 1) by Lemony Snicket
•	 The Joy Luck Club by Amy Tan
•	 Cleopatra: A Life by Stacy Schiff
•	 Into Thin Air by John Krakauer
•	 The Martian by Andy Weir
•	 The Boy Who Harnessed the Wind by William 

Kamkwamba
•	 The Immortal Life of Henrietta Lacks by Rebecca 

Skloot

Focus prepare students to engage 
with the literature by presenting 
information about the selection and its 
author and providing the standards-
based focus for close reading. 

Deepen students’ interaction with the 
text by requiring them to cite specific 
textual details to support their literary 
analysis.

Encourage students to apply critical 
thinking skills as they analyze selection 
visuals.

Unit  Opener

Award winner and   bestseller titles

Background and Close Reading 

Discussion Activities

Critical Reading Question Bank 

Award-winners

Bestsellers

Close Reading Questions 

Critical Viewing Questions
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LITERARY    COMPANION

Reading Skill: Analyze Complex Characters
Characters are the people who take part in the action of the story. Complex characters 
develop and change over the course of the story.  Authors use these techniques to create 
complex characters:

• They depict the character’s physical characteristics, personality, actions, and speech. 

• They reveal motivation–why the character acts in a certain way. Sometimes a character 
has a number of motivations, which come into conflict during the story.

• Authors place complex characters in situations that push them to change.

Often, authors prefer to "show" rather than "tell" what a character is like. Read this 
excerpt from "And of Clay Are We Created":

Character Textual Evidence What Readers Learn
Rolf Carlé Despite the quality of the transmission, 

I could hear his voice break, and I loved 
him more than ever.

Rolf is compassionate and 
desperately wants to help the 
trapped child.

In this example, readers learn that Rolf is compassionate—not because the narrator says 
so directly, but because of how she describes Rolf’s actions. Similarly, in the following 
example, the narrator doesn’t explain how Azucena feels but instead shows readers 
through the girl’s words.

Character Textual Evidence What Readers Learn
Azucena “Don’t leave me alone,” she begged. Azucena is very frightened.

Readers can infer what complex characters are like by studying their words and actions.

Practice and Apply: Analyze Complex Characters
1. Analyze the following textual evidence from “And of Clay Are We Created.”  Identify 

what readers learn from Rolf’s dialogue.

Character Textual Evidence What Readers Learn
Rolf “Don’t worry, we’ll get you out of 

here,” Rolf promised.”

2. Complete the chart about Azucena. Analyze her actions and words.

Character Textual Evidence What Readers Learn
Immobility and tension had
greatly weakened her, but . . . Her tone was 
humble, as if apologizing for all the fuss.

Azucena “The sky is weeping,” Azucena murmured, 
and she, too, began to cry.”

“Don’t cry. I don’t hurt anymore.  I’m fine.”

3. Summarize how Azucena both schanges and stays the same over the course of the 
story. Then discuss whether you think she is a complex character or not.

Rolf is determined and wants 
to help.

Possible answer:

Even though she is 
suffering and needs help, 
Azucena is doesn’t want 
to inconvenience others.

Azucena is beginning to 
understand that she will 
likely die.

Azucena has accepted 
death.

Possible answer: Azucena remains a sweet, kind, humble girl throughout the story. 
However, she changes from being frightened and in need of comfort to giving comfort 
and reassurance to others. This major change shows that she is a complex character.

32
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Language Skill: Identify and Correct Vague Pronouns

Pronouns replace nouns in a sentence. The nouns they replace are called antecedents. 

Pronouns are vague when their antecedents are unclear.  Two pronouns that are often 

vague and used incorrectly are it and this.
Example

Problem

The reporter failed to meet deadlines. 

It was frustrating for his editor. What noun does it replace?

The reporter failed to meet deadlines. 

This was frustrating for his editor. What noun does this replace?

In these examples, the pronouns it and this refer to the idea that the reporter had trouble 

with deadlines. Below are some strategies for expressing this idea more clearly. 

Replace it with a noun or noun phrase.
The reporter failed to meet deadlines, and his habitual failure frustrated 

his editor.
Replace this with a noun or noun phrase.

The reporter failed to meet deadlines, and this habit frustrated his editor.

Practice and Apply: Identify and Correct Vague Pronouns

1. Circle the vague pronoun in each pair of sentences. On the line, identify what each 

vague pronoun actually refers to.
a The expedition leader decided to return to base camp. It came as a big surprise to 

the rest of the team.  b The journalist wanted to go on the trip and it was upsetting to his family. 

c My friend would like to climb the mountain Denali. This she can accomplish. 

2. Rewrite the sentences above to correct the vague pronouns.

a 

b 

c 

3. Write a sentence about climbing or hiking with friends. Use at least one pronoun. Make 

sure it has a clear antecedent.

“It” refers to the decision to return to base camp. 

“It” refers to the desire to go on the trip.“This” refers to the wish to climb the mountain.

The journalist wanted to go on the trip, and the idea was upsetting to his family.

My friend would like to climb the mountain Denali, and she can accomplish this goal.

The expedition leader decided to return to base camp, and his decision came as a 

surprise to the rest of the team.

9

8
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Vocabulary Skill: Selection Vocabulary

Into Thin Air

acclimatization anesthetized exacerbated
triage   

“And of Clay Are We Created”

bureaucratic
commiserate

tenacity

cataclysm
putrescent

PRACTICE A.  Choose the sentence that the vocabulary word correctly completes. 

Circle the letter of that sentence.

1. tenacity

 a) She had 
 to do the best that she could.

 b) Because of her 
, she did not finish the project.

2. exacerbated

 a) The successful cure 
 the child's sickness.

 b) The sudden downpour of rain 
 traffic delays.

3. bureaucratic

 a) Her  style of management allowed workers to choose which hours to work.

 b) With his  approach, he made sure the papers were signed and filed correctly.

4. triage 

 a) In their efforts at , the doctors planned which of the injured to help first.

 b)  Because the nurses had plenty of time for the patients, their  was not rushed.

PRACTICE B.  Write the vocabulary word that has a meaning similar to that of the 

underlined word(s) in each sentence.

1. The flowers in the vase were terribly wilted.  

2. We share our disappointment whenever we lose a match.  

3. We responded to the disaster by giving food to the weary people.  

APPLY Identify the vocabulary word that is connected to the italicized word.  Write a 

sentence to explain each answer.

1. Which word is related to persistence?  

2. Which word is related to accustomization?  

3. Which word is related to numbed?  

Vocabulary Strategy: Shades of Meaning

Denotation refers to the dictionary definition of a word. Synonyms have similar 

denotations, but may have different shades of meaning. When words are similar 

in meaning, you must analyze the nuances, or slight differences, between them to 

understand the precise meaning of a passage.

The determined climbers would not quit until they reached the top of 

the mountain.

Example 1

The word determined means “resolved, willing to stick to a decision.” One synonym 

for determined is stubborn. However, if you substitute stubborn for determined in the 

sentence above, the sentence takes on a slightly different meaning. Someone who is 

stubborn is indeed determined but may be unwilling to change plans even when it 

might be wise to do so.

Practice and Apply 

The words in the box have similar denotations but different shades of meaning. Choose 

three of the words, and write a sentence using each, showing that you understand their 

nuances. Use a dictionary as needed.

brave  adventurous  daring  heroic  rash

putrescent 

cataclysm  

Tenacity: A person with tenacity is persistent: he or 

she will not give up.

when people become accustomed to something.
Acclimatization: Acclimatization is achieved 

Anesthetized: You can’t feel pain when you are 

anesthetized or numbed.

commiserate 

Possible answers: 7

6
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Reading Skills are explored and 
explained individually, allowing students 
to become familiar with the concept of 
the skill through detailed description 
and examples from the already familiar 
Student Anthology text. 

The Selection Vocabulary and Language 
Skill worksheets provide several 
activities, including sentence completion 
and multiple choice questions, that 
will get students to think about the 
meanings of the vocabulary words from 
the reading selection and examine the 
underpinning grammatical concepts. 
By completing the activities, students 
will become familiar with the vocabulary 
words and grammar rules and will feel 
comfortable with using them in their 
own speaking and writing.

The activities on the Vocabulary Strategy page will help students develop 
the key vocabulary skills such as using context, or the overall meaning of 
a sentence or paragraph, to determine the meanings of unfamiliar words. 
Others include: understanding connotations, using prefixes and suffixes, 
differentiating between multiple-meaning words, understanding idioms, 
analyzing figurative language. By thinking about the relationships between 
words, students will better understand the words they encounter in their 
reading and use in their writing.

The Writing Skill practice sheets underpin the 
importance of the reading-writing connection by 
requiring students to utilize and write about evidence 
from literary and informational texts. The exercises 
build upon the centrality of writing to most forms of 
inquiry as prominently included in the CCSS.

The Literary Companion provides integrated ELA skills support for every selection in the Student Anthology, by featuring comprehensive skills 
instruction and practice for Reading, Writing, Vocabulary, Grammar, and Speaking and Listening. It also includes comprehensive instructions 
for the Performance Task in every unit.

The Alpha Literature Literary Companion was designed to provide complete coverage of the Common Core State Standards at each grade 
level. Instructions and practices are presented in an easy to consume, intuitive format that includes graphic organizers, charts, outlines, and 
other tools that help students prepare and organize their work.

Reading Skills

Vocabulary Strategy 

Writing Skill 

Selection Vocabulary & Language 
Skill worksheets

Reading Skill: Analyze the Plot
The plot is the sequence of events in a story. Each event leads to or causes the next one. 
To make each event come alive, the author shows when and where it happened and 
provides details that help the reader picture it. This attention to each important event is 
one aspect of plot development.

In the following excerpt, Jon Krakauer describes a sequence of events. Notice how he 
uses time, place, action, and emotion to develop the plot.

“When I wobbled back to Camp Four  around 7:30 Saturday morning, 
May 11, the actuality of what had happened—of what was still happening—
began to sink in with paralyzing force. I was physically and emotionally 
wrecked after having just spent an hour scouring the  South Col  for Andy 
Harris . . .”

The underlined words tell when events took place. The circled words show where they 
happened. The details about actions (“wobbled back”) and emotions (“physically and 
emotionally wrecked”) help readers share the experience. 

Sometimes an author presents events out of sequence, circling back to discuss things 
that have already happened. This flow chart shows the chronological order of events 
described in the excerpt:

after having just spent an 
hour scouring the South Col 
for Andy Harris;

I wobbled back to Camp 
Four around 7:30 Saturday 
morning, May 11

the actuality of what had 
happened . . . began to sink 
in with paralyzing force.

Practice and Apply: Analyze the Plot
1. Read the following excerpt. Then, complete the chart by listing the major events that 

the author describes. You don’t need to include all the details.

As [Beidleman’s group] resumed their descent, a volley of grapefruit-sized 
stones came whizzing down from the upper mountain and one of them 
struck a Sherpa in the back of the head.

Sequence of Events.

 

 

 

 

 

 

2. Analyze the events in the following excerpt. Underline words and phrases that show 
the time frame. Circle words and phrases that tell where things happened. Then write 
three specific actions on the lines below.

3. Choose one of the excerpts on this page. How well does the author depict the events 
and develop the plot? Give specific examples to support your answer. 

Despite this second blow, after a few minutes the stricken man gasped violently 
and began breathing again. Beidleman managed to lower him to the bottom 
of the Lhotse Face, where a dozen of the Sherpa’s teammates met them and 
carried the injured man to Camp Two. 

Possible answers: 

The group resumed 

the descent.

Possible answers:

man gasped violently

Beidleman managed to lower him

carried the injured man back to camp

Stones whizzed down. A stone struck a 
Sherpa.

54
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WRITING SKILL: Write a Comparison-and Contrast Essay

Assignment: Isabel Allende bases her fictional story on actual events. In contrast, Jon 
Krakauer’s story is nonfiction, but in many ways it reads like fiction. Write a brief essay in 
which you compare and contrast the ways that the authors create suspense, or anticipation 
about what will happen next, in their narratives.

PREWRITING: Organize Your Ideas

To write a comparison-and-contrast essay focused on suspense, identify similarities and 
differences between narrative events in the two texts. Follow these steps:

• Review each selection to find a few events that you find very suspenseful.

• Study these events  and determine what makes them suspenseful. What actions, 
descriptive details, emotions, or dialogue make you anxious to find out what happens 
next?

• Look for similarities and differences between the buildup of suspense in the events 
from the two narratives.

Complete the charts below to organize your observations and structure your essay.  

“And of Clay Are We Created”

DifferencesSimilaritiesSecond eventFirst event

from Into Thin Air

Second eventFirst event

DRAFTING: Support Your Ideas

As you write about each author's use of suspense, remember to include evidence 
from the narratives to support your statements. A brief quotation or a summary of a 
character's actions will help make your essay convincing.

Six Traits + 1: Word Choice
Your essay should include precise language to help readers clearly identify your comparisons and 
contrasts. Include transitions, or words and phrases that demonstrate relationships between 
ideas. Refer to the list below.

• Transitions that show comparison: similarly, also, in the same way, likewise

• Transitions that show contrast: conversely, on the other hand, alternatively, however

• Transitions that  show sequence: first, next, then, finally, before, initially, after

SPEAKING and LISTENING: Hold a Group Discussion

Assignment: Prepare a brief summary of the main points in your essay. Then, in a small 
group, share your main points. After each person shares, ask questions to facilitate a 
thoughtful and sustained discussion.

When you ask questions, move beyond asking for opinions only. Challenge yourself and 
your classmates to think deeply by asking questions that prompt analysis, clarification of 
ideas, and an exploration of cause and effect.

Analysis

“What is the meaning of … ?”

“What is the significance of … ?”

Clarification

“Can you explain how … ?”

Is there a contradiction between …

Cause and Effect

“What is the connection between … ?”

“What are the causes of … ?”

1110
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Practice & Apply

The Practice and Apply worksheets 
support the practical use of the 
outlined Reading Skill and reinforce 
the concepts through hands-on 
application exercises. They give 
teachers the opportunity to expand 
upon the ideas and skills covered in the 
lesson, provide room for Differentiated 
Instruction and encourage interactive 
group learning.
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TEACHER    GUIDE
The Alpha Literature Teacher Guide provides an overview of each unit and includes Learning Targets, Pacing Guide, and Teaching Tips. It gives 
comprehensive support for every selection in the Student Anthology and the lessons in the Literary Companion.

Essentially, the Teacher Guide includes teacher scripts, tips for English Language Learners, Differentiated Instruction notes, and rubrics for 
assessing the unit Performance Tasks.

Unit 5

Talk About It
Discuss  Say: In this unit, you’ll be reading about 
discoveries, where real people have taken risks to 
pursue the unknown. You’ll read a poem and several 
informational texts about exciting discoveries and the 
people who made them. What risks might people take 
as they try to make new discoveries?

Draw or project a large word web on the white 
board; you may use the word web graphic organizer 
on page xxx in this Teachers Guide. Write the word 
discoveries in the middle oval. Say: What are some

discoveries that would involve risk for the people 
involved? If students need a prompt, offer examples 
such as � nding a cure for cancer, exploring the 
deepest parts of the ocean or traveling to outer space. 
Record their responses. Using these responses, lead 
the class in a discussion about the kinds of  risks 
that could accompany each discovery. For example, 
travelers to outer space would face  risks, such as 
loss of life and equipment failure. Anything could 
go wrong, and they would not be able to call for or 
receive help. 

Learning Targets
In this unit, students will:
• Read, analyze, and discuss a variety of literary and 

informational texts that share the theme of risks 
involved with making discoveries.

• Determine an author’s point of view or purpose; 
analyze an author’s position; analyze text structure; 
determine central ideas; analyze two authors’ 
treatment of a topic; analyze two versions of a text 
presented in different media. 

• Use reference materials to build vocabulary 
knowledge; use context to determine the meanings 
of unfamiliar words; use common Greek and Latin 
af� xes and roots to predict word meanings.

• Explain the function of appositive phrases; identify 
and use and various clauses, including independent 
and subordinate, noun, adjective and adverb 
clauses.

• Consult print and digital sources to answer research 
questions; cite sources properly. 

• Demonstrate the ability to present a persuasive 
speech; analyze information presented via visual 
media.

• Write a research report about a discovery that 
involved risk-taking for the end-of-unit Performance 
Task project. 

A Look at the Art
Describe  Hold up the Student Anthology. Say: As 
you scan the pages in the unit, notice the diff erent 
types of images you see. Think about what they show 
and how they show it. Do the pictures show discoveries 
in a way that glorifi es the people who made them? Do 
they highlight the risks involved in the discoveries? Do 
any photos, illustrations, or works of art make you feel 
any strong emotions? 

Unit Level Performance Task
 Preview  Explain to the students that at the end of 
the unit, they’ll participate in a Unit 5 Performance 
task. Say: After you’ve read the unit selections— all of 
which are about world-changing discoveries—you’ll 
research a current or past discovery and the risks 
associated with it. Then you’ll share your fi ndings in 
a research report, in which you’ll state a thesis, use a 
logical organizational structure, quote and cite sources, 
and use a formal style of writing. 

Unit 5 Opener, Student Anthology pages 26–27

Unit

5

Essential Question
What challenges do people face 
when they try to make new 
discoveries? ?

Discoveries
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What risks might people take as 
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BACKGROUND
Dr. Jenner and the Speckled Monster Say: Smallpox 
was a deadly disease that killed millions of people over 
thousands of years until one man, Dr. Edward Jenner, 
decided to do something about it. His determination 
to discover a cure for smallpox led to victory over the 
disease. 

CLOSE READING  Answers

1. “to study the infection where ‘it’ lived,” “when the beast had 
their bag,” “seemed to have a mind of its own, coming and 
going as it pleased,” “it would race through the dairies,” “lies 
dormant—inactive—waiting,” “Perhaps it ‘hides’”

2. Previous research: methodical, precise, intentional, 
documented, scientifi c, intense; solving the cowpox riddle: 
relaxed, not working, epiphany. In both cases, Dr. Jenner at 
times came to conclusions by periods of thought.

3. Cowpox virus: not deadly to animals or people, comes and 
goes, known as an animal disease, used in attempt to cure 
smallpox; smallpox virus: deadly to people, known as a 
human disease. Cowpox virus and virus that causes smallpox 
are similar. 

4. Jenner’s process required that he separate personal 
emotions and view the boy as part of his experiment.

5. Jenner inoculated James again with pus from a man who 
had a “raging case” of the disease. He made “several” 
punctures and incisions and went on to introduce smallpox 
twenty more times. He then injected another girl and four 
other children and his own son.

CRITICAL VIEWING  Answers

1. Answers will vary, but students are likely to respond that the 
image would make them not want to participate to avoid the 
pustule outbreak that is visible on Sarah’s hand.

2. The mother appears calm as she holds her son. The child is 
looking away and appears distressed as Dr. Jenner prepares 
to scratch the pus into the child’s arm. 

Discuss
You may wish to broaden the discussion to include the 
whole class. To support students as they consider the 
Discuss question on p. 29 of the Student Anthology, 
draw an oval on the board with the word risks in the 
center. Draw a few lines radiating out from the oval. 
Say: Work with a partner to think of types of risks. Then 
come to the board to add your risks to the web. Then, 
ask students to review the risks on the board and 
share the one that would be the hardest to take and 
explain why.

risks

English Language Learners  
Scaff old To help students answer Close Reading 
question 3, draw a Venn diagram on the board or 
chart paper, labeling the separate areas “Cowpox” 
and “Smallpox.” Explain how a Venn diagram 
organizes information and review the meanings of 
the words compare and contrast, as needed. Place 
students in pairs and have them revisit the text on 
p. 33 to � nd details about cowpox and smallpox that 
show how the viruses are different. Demonstrate how 
to add the information to the Venn diagram. Next, 
have pairs reread the text again for details that tell 
how the viruses are the same. Work as a group to sum 

up the information in a chart in a single sentence: 
“Smallpox is , and cowpox is , but both 
viruses .”

Cowpox SmallpoxBoth

Differentiated Instruction 
• Level 1: Have students work in pairs to read 

together the text on pp. 30–31 in the Student 
Anthology. After one student reads aloud a 
paragraph, the other student should paraphrase the 
ideas in the paragraph. If students disagree on the 
paraphrase, they should reread the paragraph 
together. Then students should switch roles until 
they have completed the six paragraphs. Ask pairs to 
share what they learned from their reading with the 
larger group.

• Level 2: Have students work with partners to read 
the six paragraphs on pp. 30–31. After they read, 
ask them to answer these questions: What question 
did Dr. Jenner need to answer? Was he successful in 
answering it? Why or why not? 

Rights are currently being acquired. For marketing purposes only.

 Cowpox and Its Mysterious Ways 
Jenner set out to study the symptoms of cowpox in humans. He began 

by visiting dairy farms to study the infection where it “lived”. Milkmaids 
said that “it was horrid to milk when the beast had their bag [udder] all 
broken out.” Yet they did it anyhow, and without fear.

If a milkmaid happened to touch an infected udder or teat, droplets of 
pus might seep into any scratches or cuts on her hands. If so she would 
soon develop what seemed like the symptoms of smallpox inoculation1, 
only far less severe. Pustules2  erupted on her fingers, hands, and wrists. 

BACKGROUND   Albert Marrin, a history professor and writer, had a passion for 

studying the past. This interest brought to light the amazing story of the smallpox 

virus. Marrin became fascinated with doctor Edward Jenner, who launched a one-

man war on smallpox in the 1700s that eventually led to the destruction of the virus. 

Smallpox is one of the deadliest known diseases, and it is the only disease to have 

been completely destroyed by vaccination. The smallpox virus caused the deaths of 

over 300 million people and plagued populations for thousands of years. The World 

Health Organization made an official statement on May 8, 1980: The fight against 

smallpox had been won. No known cases of the virus existed anywhere in the world.

                                               Note passages where the writer uses a cause-and-effect 

text structure to explain how smallpox is transmitted and to describe Dr. Jenner's 

experiments.

CLOSE READING FOCUS

symptoms (SIHMP-
tuhms) n.: signs of disease 
or infection

1 inoculation (ihn-ok-yoo-LAY-shuhn) n.: the act of giving a person or animal a 
form of a disease to prevent the disease from causing infection

2 pustules (PUHS-choolz) n.: a collection of infection in the top layer of skin

from

Dr. Jenner 

Speckled 
Monster

[ and the \

by A l b e r   M a r r i n
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BACKGROUND
On the Ground in Antarctica Explain to students 
that the author, Walter Dean Myers, was no stranger 
to risks. He faced danger as a teenager and then again 
when he joined the military. His experience in the 
military included being exposed to the Arctic, which 
made him think about explorers and adventurers who 
braved the cold and ice in pursuit of discovery.

CLOSE READING  Answers

1. Scott knew that Amundsen was only racing to win and not 
for any scientifi c purpose. He also knew that Amundsen had 
a strong chance at beating him.

2. “But although he had little hope of beating Amundsen, there 
was no turning back.” Scott wasn’t prepared to complete the 
race quickly, planned on man-hauling, his ponies died, some 
of his party almost died before the race; Amundsen had a 
stronger team, planned on using animals to a greater extent, 
well-stocked sledges to allow for more speed, could move 
quickly through dangerous terrain.

3. “a soldier who had paid his way onto the expedition,” 
omission: the writer doesn’t list any areas of expertise held 
by any member of the team, “all of the dogs and ponies were 
dead,” “man-hauling the sledges through intensely cold 
weather and storms”

CRITICAL VIEWING  Answers

1. The ponies and dogs appear as pets. The dogs are sleeping. 
None of the animals seem strong or equipped and adequate 
to support the expedition.

2. The supplies are scarce and seem insuffi  cient to support the 
expedition. This speaks to a lack of proper planning and 
Scott underestimating the expedition’s needs.

Discuss
To broaden the discussion of the Discuss question on 
p. 54 of the Student Anthology, draw a two-column 
chart on the board. After students respond to the 
discussion question in their small groups, ask for 
volunteers to come up and write the risk identi� ed 
as one they would have controlled differently in the 
� rst column. Ask if any other students chose the same 
risks, and invite new volunteers to come up and write 
what they would have done differently in column two.

Comparing Texts

CRITICAL READING Answers

1. where it “lived”; it seemed to have a mind of its own, coming 
and going as it pleased; it would race through the dairies; it 
would seem to vanish; it would return for a short time; lies 
dormant; waiting.

 The use of personifi cation personalizes the battle between 
Dr. Jenner and smallpox.

2. Roald Amundsen: no scientifi c reason for race, very 
competitive, discovered the NW passage, well-prepared 
for the trip, consulted with experts in arctic travel, highly 
competent crew (all skiers), plan centered on speed, used 
more animals/ Robert Scott: early forties, confi dent, 
carefully selected team, focused on science, capable, team 
didn’t have the expertise required for speed, used man-
hauling
Both: used teams of men, used animals, capable, smart

 Answers will vary but may include that the comparisons 
between Scott and Amundsen build suspense and also 
create foreshadowing.  Though both men are competent 
and capable, the comparisons serve to predict the outcome 
of the race.  

3. The smallpox virus changes after it infects a cow; the 
pustules change in their strength.

COMPARE AND CONTRAST  Answers

4. The introduction to “On the Ground in Antarctica” focuses on 
an event described as “the most exciting race in history.” The 
introduction to Dr. Jenner and the Speckled Monster focuses 
on cowpox, the “beast,” and a description of infection.  Both 
use a real situation or event to draw the reader in. Answers 
will vary. 

5. Dr. Jenner and the Speckled Monster: self-infection, loss of 
credibility, harming people (including a child), loss of income 
and work
“On the Ground in Antarctica”: death to self and team, 
frostbite or other physical injuries, drowning, starvation

 Risks from both discoveries involved people being exposed 
to physical harm. 

 Answers will vary but may include that “On the Ground in 
Antarctica” involved the greatest risk: death and that neither 
discovery could have been made without taking risks. 

6. A cause-and-eff ect structure makes it easier to understand 
the complex medical nature of smallpox and Dr. Jenner’s 
process to fi nd a cure. The comparison-and-contrast 
structure works well for “On the Ground in Antarctica” 
because the story is about two men with two teams, 
competing in a race. The structure helps the reader 
understand the men and the outcome of the race.

English Language Learners  
Scaff old Use Venn diagram graphic organizers (page 
xxx) to help your English language learners build 
comparison-and-contrast responses to complete the 
Comparing Texts questions.  Distribute the graphic 
organizers and create a large one on the board. 
Choose a comparison-and-contrast question, and 
use the Venn diagram on the board to scaffold your 
response. Then, have the students do the same with 
another question, using their graphic organizers.

IIIIIIIIIIIIIIIIII n September 1909, newspapers announced that an American 
explorer, Robert E. Peary, had reached the North Pole. This was 

stunning news. Explorers who had wanted to be the first to reach a 
geographic pole1 had only one option now, and that was in Antarctica. 
The two main players in what was to become the most exciting race 
in history were the Norwegian Roald Amundsen, who had been on 
the Belgica, and Robert Falcon Scott, who had led the Royal Society 
Expedition of 1901–1904.

 Besides the sheer adventure, these men were on a quest for fame, knowing 

BACKGROUND   Award-winning African-American writer Walter Dean 

Myers grew up in Harlem knowing what it meant to take risks. In high 

school, he faced many challenges, from dealing with a speech impediment 

to confronting gang members. At age seventeen, he joined the military to 

escape life on the streets. During his service, he experienced his own voyage 

to an icy pole when a ship he was assigned to delivered supplies to a 

remote Arctic base. The experience gave Myers “a new respect for the power 

of nature and for the explorers and adventurers who dared to risk the cold 

and ice at a time when nobody knew what to expect.” 

                                               As you read, note the comparisons and contrasts 

Myers makes between the expeditions of two great Antarctic explorers. 

CLOSE READING FOCUS

by Wa l t e r  D e a n  M y e r s 

1 geographic (jee-oh-GRAF-ihk) pole: the southern or northern end of the earth’s axis
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English Language Learners
Model Make sure students understand the 
meaning of the words discovery and risk. 
As a group, identify one or two important 
discoveries. Ask: Why is this a discovery? What 
risks were probably involved? Have students 
discuss the questions with a partner. Ask each 
pair to share their ideas with the group orally 
or by writing a brief statement that a � uent 
student can read aloud.  

Literacy 
Draw a circle with the word Discovery in the 
center. Say: Think of an important discovery. 
Write students’ responses and circle and 
connect them to create a web diagram. Then 
draw a line from one discovery. Ask: What risks 
possibly came with this discovery? As students  
think of risks, write them inside new circles. 
Continue until every discovery has at least one 
risk identi� ed. Guide students to use the web 
diagram to make a generalization about the 
relationship between discoveries and risks.

Differentiated Instruction  
Provide students with copies of informational 
articles about an important discovery. Circulate 
the room to provide support as students discuss 
the article with partners.

• Level 1: Pair students and ask them to 
take turns reading paragraphs aloud to 
one another. After the reader � nishes a 
paragraph, ask the listener to paraphrase 
key ideas. Then, have the students switch 
roles. 

• Level 2: Pair students and ask them to 
read one paragraph silently to themselves 
and then work together to answer this 
question: What is the main idea or most 
important point in this paragraph? Then, 
have the students move on to the next 
paragraph.

• Level 3: Pair students and ask them to 
read one paragraph silently to themselves 
and then take turns asking each other 
questions about what they have read. 
Ask students to build on each other’s 
responses to offer helpful feedback about 
their answers.

As you introduce the unit, keep in mind different ways to approach 
the theme depending on the needs, learning styles, and interests 
of your students.

Unit 5 Overview 54 Unit 5 Discoveries

Teaching Tips
As you introduce the unit, keep in mind different ways to approach 

Teaching TipsTeaching Tips
Use this Unit 5 Pacing 

Plan as a blueprint of 
the unit’s contents. It shows 
the titles and page numbers 
of the selections or sets of 
selections students will read 
during the � rst � ve weeks, 
as well as the accompanying 
reading, vocabulary, 
language/grammar, and 
writing skills instruction 
and activities in the Literary 
Companion. During 
the sixth week, students 
will complete the unit 
Performance Task, located 
in the Literary Companion.

Unit 5 Pacing Plan

Program ComponentsWeek Program Components

1
• Reading Skill
• Selection Vocabulary
• Vocabulary Strategy
• Language Skill
• Writing Skill/Speaking 

and Listening

Literary CompanionStudent Anthology

“Fish, Fowl, and 
Pharaohs” 
by Mark Kurlansky  with “Ode to Salt” by Pablo Neruda

2 
• Reading Skill
• Selection Vocabulary
• Vocabulary Strategy
• Language Skill
• Writing Skill/Speaking 

and Listening

Literary CompanionStudent Anthology

Rights are currently being acquired. For marketing purposes only.

 Cowpox and Its Mysterious Ways 
Jenner set out to study the symptoms of cowpox in humans. He began 

by visiting dairy farms to study the infection where it “lived”. Milkmaids 
said that “it was horrid to milk when the beast had their bag [udder] all 
broken out.” Yet they did it anyhow, and without fear.

If a milkmaid happened to touch an infected udder or teat, droplets of 
pus might seep into any scratches or cuts on her hands. If so she would 
soon develop what seemed like the symptoms of smallpox inoculation1, 
only far less severe. Pustules2  erupted on her fingers, hands, and wrists. 

BACKGROUND   Albert Marrin, a history professor and writer, had a passion for 

studying the past. This interest brought to light the amazing story of the smallpox 

virus. Marrin became fascinated with doctor Edward Jenner, who launched a one-

man war on smallpox in the 1700s that eventually led to the destruction of the virus. 

Smallpox is one of the deadliest known diseases, and it is the only disease to have 

been completely destroyed by vaccination. The smallpox virus caused the deaths of 

over 300 million people and plagued populations for thousands of years. The World 

Health Organization made an official statement on May 8, 1980: The fight against 

smallpox had been won. No known cases of the virus existed anywhere in the world.

                                               Note passages where the writer uses a cause-and-effect 

text structure to explain how smallpox is transmitted and to describe Dr. Jenner's 

experiments.

CLOSE READING FOCUS

symptoms (SIHMP-
tuhms) n.: signs of disease 
or infection

1 inoculation (ihn-ok-yoo-LAY-shuhn) n.: the act of giving a person or animal a 
form of a disease to prevent the disease from causing infection

2 pustules (PUHS-choolz) n.: a collection of infection in the top layer of skin

from

Dr. Jenner 

Speckled 
Monster

[ and the \

by A l b e r   M a r r i n
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IIIIIIIIIIIIIIIIII n September 1909, newspapers announced that an American 
explorer, Robert E. Peary, had reached the North Pole. This was 

stunning news. Explorers who had wanted to be the first to reach a 
geographic pole1 had only one option now, and that was in Antarctica. 
The two main players in what was to become the most exciting race 
in history were the Norwegian Roald Amundsen, who had been on 
the Belgica, and Robert Falcon Scott, who had led the Royal Society 
Expedition of 1901–1904.

 Besides the sheer adventure, these men were on a quest for fame, knowing 

BACKGROUND   Award-winning African-American writer Walter Dean 

Myers grew up in Harlem knowing what it meant to take risks. In high 

school, he faced many challenges, from dealing with a speech impediment 

to confronting gang members. At age seventeen, he joined the military to 

escape life on the streets. During his service, he experienced his own voyage 

to an icy pole when a ship he was assigned to delivered supplies to a 

remote Arctic base. The experience gave Myers “a new respect for the power 

of nature and for the explorers and adventurers who dared to risk the cold 

and ice at a time when nobody knew what to expect.” 

                                               As you read, note the comparisons and contrasts 

Myers makes between the expeditions of two great Antarctic explorers. 

CLOSE READING FOCUS

by Wa l t e r  D e a n  M y e r s 

1 geographic (jee-oh-GRAF-ihk) pole: the southern or northern end of the earth’s axis
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3
• Reading Skill
• Selection Vocabulary
• Vocabulary Strategy
• Language Skill
• Writing Skill/Speaking 

and Listening

Literary CompanionStudent Anthology

“F is for 
Fibonacci” 

from G is for Googol: A Math Alphabet Book 
by David Schwartz

4
• Reading Skill
• Selection Vocabulary
• Vocabulary Strategy
• Language Skill
• Writing Skill/Speaking 

and Listening

Literary CompanionStudent Anthology

“� e Ancient 
Middle East” 

from Ancient Machine Technology: From Wheels to Forges 
by Michael and Mary Woods

5
• Reading Skill
• Selection Vocabulary
• Vocabulary Strategy
• Language Skill
• Writing Skill/Speaking 

and Listening

Literary Companion Student Anthology 

“Peculiar Pluto” 
by NASA with “In a Planet-or-Not Debate, Some Astronomers 

Say ‘Long Live Planet Pluto’ ” by Nadia Drake

“Why Pluto Is No 
Longer a Planet” 

by Fraser Cain

6

Performance Task 

Performance Task 
Write a Research Report 
Write a research report about a discovery from present times or the past that 
involved one or more people taking risks. Then present your report in a brief oral 
presentation. Use multimedia to support your claims and findings.

Rubric
In your research report, you should 

✓	 include a clear thesis statement in the first paragraph.

✓	 use a logical organizational structure, such as chronological order 
or cause-effect, to present the topic.

✓	 present relevant facts, details, definitions, and examples from a  
variety of sources.

✓	 quote and cite multiple print and digital sources accurately,   
following MLA style.

✓	 use and maintain a formal style of writing.

✓	 end with a conclusion that summarizes your main ideas and 
restates your thesis.

Planning 
1. Brainstorm to find a topic. Choose the topic that interests you most.
2. Use a KWH chart like the one below to take notes on what you already 

know about the topic and what you want to know. Then write down 
ideas about how you will find the information you need. 

3. Use your chart to narrow down to a list of focus questions about the 
topic. These questions will guide your research.

What I 
KNOW

What I WANT 
to Know

HOW I Will Find the 
information I Need

KWH Chart

4. Find at least five current and credible sources in print and digital 
form. 

5. Take notes from your sources using your own words. If you want 
to use a direct quotation, write the words exactly as they appear 
in the source.

6. Document your sources by including the publication information 
in your notes.

Use information from your notes to fill in this outline organizer.

I. Introduction

 A.  Grab readers’ attention with a “hook” – an interesting fact or 
anecdote. 

 B.  Identify the topic and clearly state the thesis of your report. 

II. First Body Paragraph 

 A. Identify the main idea. 

 B. Add supporting facts, details, examples, quotations.

III. Second Body Paragraph 

 A. Identify the main idea. 

 B. Add supporting facts, details, examples.

IV. Conclusion 

 A. Summarize your ideas and restate your thesis.

B. Add an interesting final thought.

Unit

5 Use primary sources—journals, 
maps, autobiographies, eyewitness 
accounts, speeches, and historical 
documents—as well as secondary 
sources, such as biographies, 
Web sites, books, and news and 
magazine articles. 

Publication information includes 
the title of the source, the name 
of its author or editor, the date it 
was published, and the name and 
location of the publisher. 

A thesis is your main idea. It 
should express a clear idea about 
the topic—an idea that you came 
up with from doing your research. 

Most research reports have more 
than two body paragraphs. Add 
more if you need them. 
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Literary Companion

CCSS RI.7.3, RI.7.5

Reading Skill: Analyze Text Structure
The selection focuses on Edward Jenner’s development 
of a smallpox vaccine and illustrates how one 
individual’s persistence can change the course of 
history. The text’s use of cause-and-effect structure 
allows readers to experience Jenner’s trial-and-error 
approach to solving a dif� cult problem. Use the 
Reading Skill instruction to help students analyze the 
text’s organizational structure.

Practice and Apply
Work with students to complete the questions. If 
necessary, review the relationship between a cause 
and an effect. Have a volunteer read aloud the 
excerpt in question 1. Guide students to review the 
excerpt to identify any words that suggest a cause-
and-effect relationship, such as develops or declines. 
Encourage students to use words from the excerpt 
and the selection to complete the graphic organizers 
in questions 1 and 2. Lead students in a discussion of 
question 3 before they answer it independently.

Differentiated Instruction 
• Level 1: Pair students and give them graphic 

organizers showing a cause-and-effect chain. Show 
students 1-2 additional simple text examples that 
show a cause-and-effect relationship. Ask students 
to work together to identify one cause-and-effect 
chain and complete their graphic organizers. Ask for 
volunteers to share their responses. Draw the chain 
on the board and complete it as volunteers share 
their responses.

• Level 2: Pair students and give them graphic 
organizers showing a cause-and-effect chain. Have 
students cover p. 2 of the Literary Companion 
as you read aloud the Example 1 excerpt. Then 
have pairs complete the Cause-and-Effect Graphic 
Organizer. Next, have students uncover their 
Literary Companions so they can compare their 
organizers to the one on the page. Ask: How is your 
graphic organizer similar to or diff erent from the one 
on the page? Discuss and clarify differences between 
the pairs’ response and the correct response in the 
Literary Companion.

CCSS RI.7.3, RI.7.5

Reading Skill: Analyze Text Structure
The selection “On the Ground in Antarctica” 
describes how two individuals’ shaped history 
through their efforts to reach the South Pole. The 
author’s use of a compare-and-contrast organizational 
structure allows readers to determine the similarities 
and differences between the two expeditions and 
their leaders. Use the Reading Skill instruction to help 
students recognize the organizational text structure.

Practice and Apply  
Support students as they answer the questions. Say: 
Remember, you can return to the texts to look for 
details that show how the two men are similar and 
diff erent. Guide students back to the examples in the 
instruction if they need reinforcement of the skill. 
If time allows, place students in pairs to discuss 
question 3 before students answer it on their own.

Differentiated Instruction 
• Level 1: After explaining cause-and-effect 

organization, pair students and give them Venn 
Diagram Graphic Organizers. Provide students with 
1-2 additional simple text examples. Display the 
text example(s) for the class. Ask students to work 
together to complete their Venn diagrams. Draw 
the Venn diagram on the board and complete it as 
volunteers share their responses. 

• Level 2: After explaining compare-and-contrast 
organization, pair students and give them Venn 
Diagram Graphic Organizers. Display the 
text from Example 1 for the class. Say: Close 
your Literary Companions and work together 
to complete the Venn diagram based on the 
Example 1 text. Ask them to open their Literary 
Companions.  Discuss and clarify differences 
between the pairs’ response and the correct 
response in the Literary Companion. 

Literary Companion, pages 2–3

Reading Skill: Analyze Text Structure 
CAUSE AND EFFECT  Writers of informational texts often organize their work in ways 
that show the relationships between key ideas. Cause-and-effect organization is a 
text structure that is often used in historical and scientific writing. In a cause-and-effect 
organization, the writer explains how one event causes another.  

The example below is from Dr. Jenner and the Speckled Monster. The example shows 
a cause and effect chain in which one cause leads to an effect that then becomes the 
cause for another effect.

Example 1Example 1

“If a milkmaid happened to touch an infected udder or teat, droplets of pus 
might seep into any scratches or cuts on her hands. If so she would soon 
develop what seemed like the symptoms of smallpox inoculation, only far 
less severe. Pustules erupted on her fingers, hands, and wrists.”

Cause
milkmaid touches infected 
udder

Effect/Cause
pus seeps into her hands

Effect
pustules erupt

A cause-and-effect writing structure clarifies complex, technical subjects by showing 
how one event causes another event to occur, as in the following example. 

Example 2Example 2

“He persuaded a group of milkmaids who had cowpox years before to let 
him inoculate them with pus from smallpox sufferers. None developed 
symptoms. Yet when he inoculated another group of milkmaids, who had 
also had cowpox, some came down with the usual inoculation symptoms.”

Cause
Jenner innoculates milkmaids group 1

Effect
no symptoms

Cause
Jenner innoculates milkmaids group 2

Effect
usual innoculation symptoms

Practice and Apply: Analyze Text Structure
1.  Read the following excerpt from Dr. Jenner and the Speckled Monster. Then, complete 

the graphic organizers to show how one event causes another. 

Cause Effect
virus in the cow's pus increases

Cause
cow's immune system destroys virus 

Effect

“As a cowpox infection develops in an infected cow, the amount of virus 
present in the animal at first increases. But after two weeks, the cow’s 
immune system succeeds in destroying the virus. Thus the amount of virus 
to be found in the cow’s pus will at first increase and then decline. . .”

2.  Draw and label a cause-and-effect chain that demonstrates what you believe to be the 
most important concept or discovery in Dr. Jenner and the Speckled Monster.  Explain 
your choice. 

Effect/Cause EffectEffect/CauseCause

3.  Dr. Jenner and the Speckled Monster is a scientific text. Cause-and-effect organization 
explains scientific methods in a way that is understandable to the reader.  What other 
types of texts or non-fiction topics could be more easily explained using cause-and-
effect organization?  

cowpox infection develops

virus in the cow's pus declines 

Possible answer: 

Jenner knows cowpox 
at its height can defend 
against smallpox

Jenner knew he had 
to find a way to access 
cowpox all the time. 

Jenner adopted the "arm-
to-arm" method. 

Jenner's "arm-to-arm" 
method resulted in a cure. 

Possible answer: 

the effect of an event on someone’s life, historical texts (the cause and effect of wars, the writing of the constitution), etc. 
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Reading Skill: Analyze Text Structure
COMPARE AND CONTRAST  In compare-and-contrast organization, the writer 
groups ideas based on their similarities and differences.  

In “On the Ground in Antarctica,” the writer uses a compare-and-contrast organization 
to help readers understand similarities and differences between Robert Falcon Scott and 
Roald Amundsen.  The example below compares and contrasts the two men's plans for 
reaching the South Pole.

“While Amundsen's plan involved a major element of speed, Scott's did 
not. Scott's plan was to focus on science, with speed being a secondary 
consideration. Amundsen's sole focus was speed.”

Example 1

Differences
Scott

• focused on science

Differences
Amundsen

• focused on speed

Similarities 
 • made plans 

 

The following example shows how the writer compares and contrasts the two 
men's teams.

“While Amundsen's plan involved a major element of speed, Scott's did 
not. Scott's plan was to focus on science, with speed being a secondary 
consideration. Amundsen's sole focus was speed.”

Example 2

Differences
Scott

• focused on science
• speed a secondary 

consideration

Differences
Amundsen

• sole focus on speed

Similarities 
• made plans 

By comparing and contrasting the main characters, the writer helps us understand 
what is the same and what is different about these men, the teams they chose, their 
leadership, and ultimately the outcome of the race.

Practice and Apply: Analyze Text Structure
1.  Reread “On the Ground in Antarctica,” taking notes on the similarities and differences 

between Scott and Amundsen. Complete the Venn diagram to illustrate at least two 
similarities and differences. Choose different examples than the ones already provided 
on the preceding page.

Differences
Scott

Differences
Amundsen

Similarities 

2. Reread the passages in “On the Ground in Antarctica” that focus on the two teams of 
men chosen by Scott and Amundsen. As you read, take notes on the similarities and 
differences between the teams. Then, complete the Venn diagram below. 

 

Differences
Scott

• not all skiers

Differences
Amundsen

• all skiers
 

Similarities 

3. Explain how the similarities and differences between Scott and Amundsen affect the 
outcome of the race to Antarctica. 

British, little faith in dogs, men 
pulling sledges, boat was Terra 

Nova, did not plan on using 
dogs for food, lost the race 

Norwegian, great faith in dogs, 
animals pulling sledges, boat 

was Fram, planned to use dogs 
for food, won the race

knew about one another, 
wanted to reach the South 
Pole first, capable, reached 
starting point in January 1911

competencies not specific 
to exploration 

highly competent in areas 
beneficial and related to 
exploration

all men, all chosen by 
their leaders 

Possible answer: 

Scott was focused on science  and Amundsen was focused on speed. Speed  was the essential element in making it to the South Pole first. 

Both men hand-picked their teams, but Scott’s team was made up of men who were not strategically chosen based on the skills they brought 

to the expedition. Every man on Amundsen’s team was a skier and accustomed to snowy conditions. Amundsen consulted with an expert on 

arctic travel to choose his equipment, while Scott did not. Amundsen’s diligent preparation based on the conditions and challenges of the 

race made him the victor. 
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Essential Question

Lesson Plan

Pacing Plan

The Essential Question introduces the 
unit theme and sets the stage for the 
subjects or stories presented in the 
texts. It also provides the opportunity 
for establishing one or multiple point 
of view through the class discussion 
and lead the students towards critical 
reading. 

The Learning Targets provide a 
snapshot of the expected learning 
outcomes.

The Pacing Plan acts as a blueprint of 
the unit’s contents. Apart from helping 
teachers plan each instructional day 
it shows the titles and page numbers 
of the selections or sets of selections 
students will read. It also indicates the 
accompanying reading, vocabulary, 
language/grammar, and writing skills 
instruction and activities in the Literary 
Companion.

Step by step Lesson Plans and 
Detailed Instruction list support 
the class activities. These include 
Close Reading and Critical Viewing 
exercises and guiding students 
through group discussions and 
comparing texts in the Student 
Anthology. The Lesson Plans 
also incorporate directions 
and suggestions on applying 
Differentiated Instruction for the 
Literary Companion.
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Revising and Editing
Explain to students that the revising and editing 
stage of the writing process is where they make 
sure their ideas are stated clearly and presented in 
a logical way. Ask a volunteer to read aloud the 
items in the Revising and Editing checklist. Say: 
Today you are going to work with your partner to 
make sure that your reports have interesting and clear 
introductions, relevant facts, accurate quotations, a 
logical organizational structure, and transitions that 
show connections between ideas. Pair students, and 
ask them to exchange � rst drafts. Ask the students 
to check each other’s drafts against the items listed 
in the Revising checklist. Have them make detailed 
notes on their partner’s draft. Then, ask the students 
to discuss possible revisions and provide feedback 
together. Once students have revised their drafts, ask 
them to work with their partners again, this time 
using the Scoring Rubric to identify strengths and 
areas for improvement.  Give the students one more 
opportunity to make revisions.

If time allows, provide students with a practice 
activity. Take a paragraph from an informational 
article. Create sentence strips from the sentences, 
stripping out all the transition words and phrases. 
Give the sentence strips to a small group and 
challenge students to place the sentences in a logical 
order. Provide support as needed. Afterward, ask 
students how transition words would have helped 
them organize the sentences.

Presenting
Review the Presenting checklist on page 15 with 
students. Say: Your presentation should be based on 
the content of your written research report. Use the 
same key ideas and organizational structure. What 
is diff erent about your presentation is that it should 
include visuals that enhance your ideas. You also need 
to use your voice as well as your words to express 
your ideas. Have students practice their presentations 
in pairs. As one partner presents, the other should 

complete the Presenting checklist, including 
suggestions for improvement. Ask pairs to conclude 
their feedback with something they liked about their 
partner’s presentation. When students present to the 
class, distribute an Active Listening graphic organizer 
for them to complete on each presenter. 

Teacher Tips
• To help students cope with nervousness about 

presenting, consider allowing students to practice 
presenting to small groups after they have practiced 
in pairs. Encourage students to practice their 
presentations at home as well. 

• Demonstrate how to give a multimedia presentation, 
and have students use the Presentation checklist to 
evaluate your presentation. Ask volunteers to share 
their observations and feedback.

Scoring Rubric
Review the Scoring Rubric on the opposite page 
with students before you collect their � nal papers 
and before they deliver their presentations. Say: We 
looked at this scoring rubric at the beginning of the 
Performance Task. How many of you remembered to 
use it as you drafted and revised your papers? How 
many of you feel confi dent that you or your partner has 
written a level 4 paper? I’ll be using the rubric to score 
your papers. Use students’ scores to identify areas 
where reteaching may be required.
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Unit 5 Scoring Rubric
Week Program Components

Category 4 3 2 1

Intro/Thesis exceptionally clear 
thesis; attention-
grabbing opening

strong thesis; 
interesting opening

somewhat clear thesis, 
states topic but is not 
engaging

unclear or missing 
thesis; weak 
introduction

Quality of 
Information/ 
Evidence

unusually well-
researched, detailed, 
and accurate; clearly 
relates to thesis

well-researched from 
several sources; relates 
to main topic

limited research; 
relates to main topic 
with few details or 
examples

lacks research; little 
to no connection to 
thesis or main points

Development 
of Thesis/ 
Organization

excellent transitions; 
exceptional 
development of thesis

good transitions; 
clear and logical 
development of thesis

basic transitions; 
somewhat clear 
development of thesis

weak or no transitions; 
lack of thesis 
development

Conclusion strong; outstanding 
summary of topic

clear; good summary 
of topic

adequate; basic 
summary of topic

poor or missing 
summary

Style/Voice clear sentence 
structure; excellent 
word choice; style and 
voice appropriate to 
audience and show 
creativity 

mostly clear 
sentences; specific 
word choice; style and 
voice appropriate to 
audience

somewhat unclear 
sentences; vague 
or repetitive word 
choice; style and voice 
somewhat appropriate 
to audience

very unclear 
sentences; limited 
word choice; style and 
voice not appropriate 
to audience

Grammar/
Usage/ 
Mechanics

completely or almost 
completely free of 
errors; exceptional

a few errors several errors 
that detract from 
readability

excessive errors; paper 
cannot be understood

Sources/ 
Citation/ 
Works Cited

conforms perfectly to 
MLA rules and format; 
reflects appropriate 
use of primary and 
secondary sources

mostly conforms 
to MLA rules and 
format; somewhat 
reflects appropriate 
use of primary and 
secondary sources

contains frequent 
errors in MLA format; 
lacks appropriate 
use of primary and 
secondary sources

contains excessive 
errors; lack of MLA 
format; primary and 
secondary sources are 
lacking

Category

Unit 5 Performance Task continued
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TEACHER    GUIDE ealpha

Writing a Thesis 
Remind students that a thesis is a sentence that states a 
clear idea about the topic of the research report. Explain 
that the thesis will also guide students and help them 
keep their focus. Tell students that once they write their 
thesis, they should make sure their supporting details 
and examples support it. Refer to a selection from 
the Student Anthology, such as “On the Ground in 
Antarctica,” as you walk students through the process of 
creating a thesis.

Choosing a Topic
Create a brainstorming web on the board, and ask 
students to name topics that link to making discoveries. 
If students need assistance, say: What about jungle 
expeditions to fi nd rare plants or animals? What about 
underwater expeditions? Space travel? Then, pair 
students, and ask them to � rst work independently to 
choose a topic of interest. Have students continue to 
work with their partners to complete the KWH chart 
shown on the student page to determine what they 
know, what they want to know, and how they will � nd 
information about their topic. If students discover that 

their chosen topic is not rich enough to be the basis of a 
research report, have them return to their brainstorming 
process on their own to choose another topic. Students 
should repeat the process of creating a KWH chart for 
the new topic.

Research
Say: It is very important to give credit to the sources you 
cite in your paper, even if you don’t quote from them 
directly. Distribute a copy of the Citation Graphic 
Organizer on p. XXX in this Teacher’s Guide, and 
show students how to cite various sources. Review how 
and why to use direct quotations and caution students 
against plagiarism. Say: Use a direct quotation when you 
can’t express an idea better than the source does. Be sure 
to quote the words exactly and set them inside quotation 
marks and to give credit to the person who wrote them. 
Give students an example of how to include the author’s 
name and/or the source title in the same sentences as the 
quotation. For example: 

As Albert Marrin noted in Dr. Jenner and the 
Speckled Monster, despite Jenner’s study of the virus 
“cowpox still came and went as unpredictably as ever.” 

Unit 5 Overview 1716 Unit 5 Discoveries

Show students how the citation organizer ties into their 
Works Cited list, which will be step 6 in the drafting 
process. 

Choosing a Structure
In preparation for completing their outlines, have 
students refer back to the Venn diagram and the 
Cause-and-Effect Graphic Organizers they used in 
the Reading Skills activities on pp. 2–5 in the Literary 
Companion. Encourage students to choose either a 
comparison-and-contrast structure or a cause-and-
effect structure for their research report. Provide 
them with a blank copy of the appropriate graphic 
organizer to � ll out as they organize facts and details 
before they begin outlining and drafting.

Creating an Outline
Model how to complete the outline on page 12 in 
the Literary Companion. Refer to the same selection 
you chose to help students understand how to write a 
thesis as you begin to � ll in the sections. Think-aloud 
as you add a hook and the thesis to the outline. As 
you begin to � ll in details for the body paragraphs, 
refer to the graphic organizer (Venn diagram or 
cause-and-effect organizer) that supports your 
choice of organizational structure. Say: You should 
draw on the facts and details you found during your 
research to complete this section of the outline. Finally, 
demonstrate how to write a conclusion. 

Drafting
Ask students to complete a � rst draft of their research 
papers by referring to their outlines as they follow 
the six steps listed on page 14. Remind them that a 
draft is just a � rst step. They will have a chance to 
polish their ideas and writing when they revise. Say: 
As you write your draft, think ahead to your multimedia 
presentation. What key ideas from your draft should 
you present? What interesting media might you present 
in a multimedia presentation that you can’t necessarily 
include in your written report? Have students assess 
their own drafts against the Revising checklist and 
make corrections as needed.

Six Traits +1: Organization
Display the word bank of transition words (page 
xxx of this Teacher’s Guide) on the board, and give 
students a copy. Ask: How do transition words help 
readers? Why are they important? Remind students 
that transition words show how ideas are connected 
and reinforce the logic of the organizational structure. 
Tell students to refer to the word bank of transition 
words as they write their � rst drafts. Later as students 
revise and edit, have them highlight or circle the 
transition words or phrases in their own or their 
partners’ drafts and evaluate them. Say: Choose 
your transition words and phrases carefully. If you are 
contrasting two ideas, use the transitions but, however, 
or on the other hand instead of fi rst, second, or next.

Unit 5 Performance Task continued

Performance Task, pages 14–15

Publishing
1. Share your research report with your class by making several printed 

copies or posting it online.
2. Work with your teacher to find appropriate publishing opportunities on 

the Internet.
3. Work with your teacher to exchange essays with another class at your 

school or a neighboring school.

Presenting
Prepare for an oral presentation of your report by making notes of 
your main ideas on index cards. You can also use Prezi, PowerPoint, or 
another multimedia program. Rehearse your oral presentation with a 
partner or in a small group. Check off each question as you answer it:

	  Does my presentation cover the main ideas in my research report? 

	  Is my presentation well organized?

	  Does the use of multimedia improve my presentation? 

	  Do I make good eye contact as I make my presentation?

	  Do I speak loudly and clearly enough?

Ask your partner or group for three suggestions to help you improve 
your presentation. Write the ideas here.

1. 

2. 

3.  

Drafting
1. Draft your research report using your outline as your guide. 
2. Start your introduction with a hook. 
3. Write a thesis statement that captures your main idea.
4. Use body paragraphs to develop your topic. Support your ideas with 

information from your research. Incorporate the facts, definitions, 
examples, and quotations you found in your sources. Cite your sources.

5. Write a conclusion in which you restate your thesis in an interesting way 
and summarize your ideas. End with a memorable thought.

6. Compile a Works Cited list that follows Modern Language Association 
(MLA) formatting. Use the guidelines provided by your teacher, or use 
the latest edition of the MLA Handbook. You can also consult the MLA 
Formatting and Style Guide found on the Purdue Online Writing Lab’s 
website (https://owl.english.purdue.edu/owl/resource/747/01/).

Six Traits +1: Sentence Fluency 
It is important to clearly connect your ideas in a research report. To do 
this, be sure to use appropriate transitions. Use but, and, and so to join 
sentences and sentence parts. To clarify your reasoning or add important 
information, use transitions such as in addition, furthermore, as a result, 
because, therefore, in contrast, however, although, next, and finally.

Revising
Exchange your draft with a partner. Use the checklist below as you review 
your partner’s report. Use the checklist below as you review your partner’s 
report. Use sticky notes to make specific comments. Check off each 
question as you answer it: 

	  Does the report open in an interesting way with a “hook”?

	  Is the thesis statement clearly stated and adequately supported?

	  Are the facts, details, and examples relevant to the topic?

	  Does the report incorporate research and use quotations?

	  Is the information organized in a logical way?

	  Are transitions used skillfully to show connections between ideas?

Use your partner’s comments and your analysis of your own paper  
to edit your research report. Proofread your draft by checking punctuation 
and spelling. Check quotations and citations to make sure they are accurate.
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Revising and Editing
Explain to students that the revising and editing 
stage of the writing process is where they make 
sure their ideas are stated clearly and presented in 
a logical way. Ask a volunteer to read aloud the 
items in the Revising and Editing checklist. Say: 
Today you are going to work with your partner to 
make sure that your reports have interesting and clear 
introductions, relevant facts, accurate quotations, a 
logical organizational structure, and transitions that 
show connections between ideas. Pair students, and 
ask them to exchange � rst drafts. Ask the students 
to check each other’s drafts against the items listed 
in the Revising checklist. Have them make detailed 
notes on their partner’s draft. Then, ask the students 
to discuss possible revisions and provide feedback 
together. Once students have revised their drafts, ask 
them to work with their partners again, this time 
using the Scoring Rubric to identify strengths and 
areas for improvement.  Give the students one more 
opportunity to make revisions.

If time allows, provide students with a practice 
activity. Take a paragraph from an informational 
article. Create sentence strips from the sentences, 
stripping out all the transition words and phrases. 
Give the sentence strips to a small group and 
challenge students to place the sentences in a logical 
order. Provide support as needed. Afterward, ask 
students how transition words would have helped 
them organize the sentences.

Presenting
Review the Presenting checklist on page 15 with 
students. Say: Your presentation should be based on 
the content of your written research report. Use the 
same key ideas and organizational structure. What 
is diff erent about your presentation is that it should 
include visuals that enhance your ideas. You also need 
to use your voice as well as your words to express 
your ideas. Have students practice their presentations 
in pairs. As one partner presents, the other should 

complete the Presenting checklist, including 
suggestions for improvement. Ask pairs to conclude 
their feedback with something they liked about their 
partner’s presentation. When students present to the 
class, distribute an Active Listening graphic organizer 
for them to complete on each presenter. 

Teacher Tips
• To help students cope with nervousness about 

presenting, consider allowing students to practice 
presenting to small groups after they have practiced 
in pairs. Encourage students to practice their 
presentations at home as well. 

• Demonstrate how to give a multimedia presentation, 
and have students use the Presentation checklist to 
evaluate your presentation. Ask volunteers to share 
their observations and feedback.

Scoring Rubric
Review the Scoring Rubric on the opposite page 
with students before you collect their � nal papers 
and before they deliver their presentations. Say: We 
looked at this scoring rubric at the beginning of the 
Performance Task. How many of you remembered to 
use it as you drafted and revised your papers? How 
many of you feel confi dent that you or your partner has 
written a level 4 paper? I’ll be using the rubric to score 
your papers. Use students’ scores to identify areas 
where reteaching may be required.
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Unit 5 Scoring Rubric
Week Program Components

Category 4 3 2 1

Intro/Thesis exceptionally clear 
thesis; attention-
grabbing opening

strong thesis; 
interesting opening

somewhat clear thesis, 
states topic but is not 
engaging

unclear or missing 
thesis; weak 
introduction

Quality of 
Information/ 
Evidence

unusually well-
researched, detailed, 
and accurate; clearly 
relates to thesis

well-researched from 
several sources; relates 
to main topic

limited research; 
relates to main topic 
with few details or 
examples

lacks research; little 
to no connection to 
thesis or main points

Development 
of Thesis/ 
Organization

excellent transitions; 
exceptional 
development of thesis

good transitions; 
clear and logical 
development of thesis

basic transitions; 
somewhat clear 
development of thesis

weak or no transitions; 
lack of thesis 
development

Conclusion strong; outstanding 
summary of topic

clear; good summary 
of topic

adequate; basic 
summary of topic

poor or missing 
summary

Style/Voice clear sentence 
structure; excellent 
word choice; style and 
voice appropriate to 
audience and show 
creativity 

mostly clear 
sentences; specific 
word choice; style and 
voice appropriate to 
audience

somewhat unclear 
sentences; vague 
or repetitive word 
choice; style and voice 
somewhat appropriate 
to audience

very unclear 
sentences; limited 
word choice; style and 
voice not appropriate 
to audience

Grammar/
Usage/ 
Mechanics

completely or almost 
completely free of 
errors; exceptional

a few errors several errors 
that detract from 
readability

excessive errors; paper 
cannot be understood

Sources/ 
Citation/ 
Works Cited

conforms perfectly to 
MLA rules and format; 
reflects appropriate 
use of primary and 
secondary sources

mostly conforms 
to MLA rules and 
format; somewhat 
reflects appropriate 
use of primary and 
secondary sources

contains frequent 
errors in MLA format; 
lacks appropriate 
use of primary and 
secondary sources

contains excessive 
errors; lack of MLA 
format; primary and 
secondary sources are 
lacking

Category

Unit 5 Performance Task continued
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Assessment Rubric

CCSS W.7.2

Writing Skill: Expository Essay    
Now that students have read two expository texts 
about history-changing individuals and events, they 
will have the opportunity to write an expository text 
of their own that uses a logical organizational text 
structure, presents relevant facts, and expresses ideas 
in precise language. Students will use expository 
writing skills in all areas of the curriculum. Say: By 
following the instruction and completing the Writing 
Skill activities, you will be able to produce your own 
short expository essay about the risks involved in 
making discoveries. Have students work in pairs or 
small groups to identify risks from the two selections. 
Then, lead a class discussion about the dangers and 
rewards involved with each risk. Allow students time 
to answer the questions and draft a thesis on the 
� rst page of the worksheet. Review the instruction 
in the Six Traits + 1: Organization box, and support 
students as they organize their essays. Instruct on 
and model presenting a persuasive speech before 

asking students to prepare and present their own as 
explained in the Speaking and Listening box.

English Language Learners  
Scaff old Students have been exposed to compare-
and-contrast structure already, but will bene� t from 
using a Venn diagram to organize their essays. Write 
a sample thesis on the board, and then create a Venn 
diagram. Following the sample thesis and engage 
students in completing the Venn diagram. Then, 
group students together by similar thesis statements, 
and ask them to complete their Venn diagrams as a 
step in organizing their papers. 
• Develop L1: Allow students to practice their 

speeches in their home language � rst and then 
in English. Give students the opportunity to 
provide constructive feedback to one another  
and to make changes to their speeches before 
presenting speeches in English.

Write a Research Report 
Review the unit theme, Discoveries. Lead students 
in a discussion about how their perception of 
discoveries has changed since the beginning of the 
unit. Introduce the Unit 5 Performance Task, which 
will involve researching, writing, and presenting 
a report about a discovery made by one or more 
people who took risks.

?Essential Question 

Remind students of the unit’s 
Essential Question, What 
risks might people take as 
they try to make new discoveries? Ask students 
to respond to the question, drawing on what they 
have learned from reading the unit selections. 
Talk, about how students can incorporate their 
ideas about the relationship between risk and 
discovery risk into their research and writing.

Teacher Tip     
• Help students create and begin compiling a resource 

folder that will help them research, plan, and write 
their research report. This resource folder will 
include graphic organizers for documenting their 
sources, planning and organizing their writing, and 
preparing for their presentations. It can also include 
notecards and copies of their sources. This research 
folder can exist in an electronic format if students 
have access to computers.

• Provide students copies of the Scoring Rubric that 
appears on page 19 of this Teacher’s Guide. Take 
a moment to review the elements of a successful 
research report. Remind students to return to the 
rubric as they draft and later as they revise and edit.

Rubric
Explain to students that the rubric will help them 
understand the expectations you have for their papers. 
Pair students, and ask them to work together to 
paraphrase each item on the checklist. Then, ask pairs 
to share their work with the class. Be prepared to clarify, 
build on student responses, and provide examples.

Literary Companion

Literary Companion, pages 10–11 Unit 5 Performance Task, pages 12–13

Unit 5 Performance Task

WRITING SKILL: Expository Writing

Assignment:  Write a short essay about the risks that may be involved in making discoveries, 
using examples from the two selections you have read.

DEVELOPING THE TOPIC:  Finding Relevant Examples  

An effective piece of writing presents strong ideas. The first step in approaching 
this writing assignment is to find examples of risks from each selection. Review each 
selection to identify at least three risks that are described and list them in a chart. An 
example has been done for you.

Dr. Jenner and the Speckled Monster “On the Ground in Antarctica”

1. Jenner inoculated milkmaids who had   
 had cowpox with pus collected    
 from people with smallpox.

1. 

2.    2. 

3.  3.

Think about the risks you have identified. A risk is a danger or possibility that something 
undesirable may occur. Of course, discoveries also offer the possibility of reward. People 
try to discover something in the hopes of learning new information or solving a mystery. 
Look at the examples of risks in your chart. Ask yourself these questions: 

• What are the dangers and rewards of each example?

• Are the risks worth the effort? Why or why not?

• What makes some risks more worthwhile than others?

Use your answers as the basis for your thesis—the central point that you will prove in 
your essay. Write your thesis here:

Six Traits + 1: Organization
Organize and structure your writing in a way that makes the most sense for your topic. Start with 
an attention-grabbing beginning, use transition words that help the reader follow the sequence of 
your ideas, and end with a strong conclusion that restates your thesis.

State your thesis in your essay's introduction. Then, use your notes about risks and 
rewards to provide examples that support your thesis. Choose your organization based  
what points you want to emphasize. For example, you might decide to compare and 
contrast risks and rewards in the two selections. If so, you could organize your essay in 
one of these two ways:

First Risks, Then Rewards Risks and Rewards of Explorers, 
Then Jenner

• Scott and Amundsen's risks
• Jenner's risks
• Scott and Amundsen's potential rewards
• Jenner's potential rewards

• Scott and Amundsen's risks
• Scott and Amundsen's potential rewards
• Jenner's risks
• Jenner's potential rewards

SPEAKING and LISTENING: Present a Persuasive Speech

Assignment:  Present a persuasive speech about why you think the benefits do (or 
do not) outweigh the risks involved in making discoveries. Support your claims with 
information from the two texts you have just read and your essay.

Present a brief persuasive speech about why you think the benefits do (or do not) 
outweigh the risks involved in making discoveries. Support your claims with information 
from the two selections and your essay.

In a persuasive speech, you must state your claim, or position. Then, give facts and 
reasons to support your claim. Present your strongest reasons first. Address counter-
arguments, or arguments from people who disagree with your position. Give reasons 
why your claim is stronger than opposing claims.

Use connecting words like first, second, and third, or first, then, and next to help 
listeners follow your argument. When you give your presentation, follow these 
guidelines:

1. Speak loudly and clearly so that all listeners can hear and understand you.

2. Change your tone of voice to suit your words to make the speech interesting.

3. Remember to make eye contact with your listeners from time to time.

Scott and Amundsen both set out to lead the first 
expedition to reach the South Pole.

Possible answer: Amundsen and Scott took greater risks in their search for a discovery than Jenner did, but Jenner sought a discovery 

that promised far greater rewards for humankind.

Scott was using ponies to pull sledges as well as dogs.

Scott continued after all the ponies and dogs died.

Jenner conducted the great experiment, infecting 8-year-
old James Phipps with cowpox and then with smallpox.

Jenner inoculated other children, including his own son, 
with cowpox and then with smallpox.

Possible answers:
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Performance Task 
Write a Research Report 
Write a research report about a discovery from present times or the past that 
involved one or more people taking risks. Then present your report in a brief oral 
presentation. Use multimedia to support your claims and findings.

Rubric
In your research report, you should 

✓	 include a clear thesis statement in the first paragraph.

✓	 use a logical organizational structure, such as chronological order 
or cause-effect, to present the topic.

✓	 present relevant facts, details, definitions, and examples from a  
variety of sources.

✓	 quote and cite multiple print and digital sources accurately,   
following MLA style.

✓	 use and maintain a formal style of writing.

✓	 end with a conclusion that summarizes your main ideas and 
restates your thesis.

Planning 
1. Brainstorm to find a topic. Choose the topic that interests you most.
2. Use a KWH chart like the one below to take notes on what you already 

know about the topic and what you want to know. Then write down 
ideas about how you will find the information you need. 

3. Use your chart to narrow down to a list of focus questions about the 
topic. These questions will guide your research.

What I 
KNOW

What I WANT 
to Know

HOW I Will Find the 
information I Need

KWH Chart

4. Find at least five current and credible sources in print and digital 
form. 

5. Take notes from your sources using your own words. If you want 
to use a direct quotation, write the words exactly as they appear 
in the source.

6. Document your sources by including the publication information 
in your notes.

Use information from your notes to fill in this outline organizer.

I. Introduction

 A.  Grab readers’ attention with a “hook” – an interesting fact or 
anecdote. 

 B.  Identify the topic and clearly state the thesis of your report. 

II. First Body Paragraph 

 A. Identify the main idea. 

 B. Add supporting facts, details, examples, quotations.

III. Second Body Paragraph 

 A. Identify the main idea. 

 B. Add supporting facts, details, examples.

IV. Conclusion 

 A. Summarize your ideas and restate your thesis.

B. Add an interesting final thought.

Unit

5 Use primary sources—journals, 
maps, autobiographies, eyewitness 
accounts, speeches, and historical 
documents—as well as secondary 
sources, such as biographies, 
Web sites, books, and news and 
magazine articles. 

Publication information includes 
the title of the source, the name 
of its author or editor, the date it 
was published, and the name and 
location of the publisher. 

A thesis is your main idea. It 
should express a clear idea about 
the topic—an idea that you came 
up with from doing your research. 

Most research reports have more 
than two body paragraphs. Add 
more if you need them. 
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Performance Task

In the unit Performance Task, students 
synthesize what they have learned from 
reading the unit texts and demonstrate 
their mastery of writing, speaking and 
listening skills. Each Performance 
Task involves researching, writing, and 
presenting an essay or report about 
the ideas and stories covered in the 
Unit.  Some Performance Tasks require 
students to incorporate multimedia 
elements into their written work.

Students draw on the skills they 
practiced in the selection-level writing 
activities as they follow the steps in 
the writing process - from prewriting 
through drafting, revising, publishing, 
and presenting.

The Unit Scoring Rubric is an easy-to-use guide for assessing students’ 
Performance Task assignments. It is also a useful tool that helps clarify for 
students the criterias on which their papers will be graded.

The 4-point Rubric presents detailed information that helps both teachers 
and students understand the requirements of the assignment in the following 
categories: Presentation of Topic, Development of Ideas, Organization and 
Structure, Word Choice and Style, and Language Conventions.

eAlpha is an offline extension 
to eAlpha eLearning Platform 
enabling users to work with 
interactive content on any of their 
devices in an offline environment. 

eAlpha connects students 
and teachers, offering them a 
collaborative, interactive, and 
mobile learning environment 
that impacts every aspect of 
education.

eAlpha Instructor offers a simplified and easy to use content 
creation authoring tool together with the capability to create 
structured content repositories. Instructor enables users to create 
highly interactive, multiplatform educational content, publish it in its 
own public or private repository or export it as a SCORM package 
to use in any SCORM compliant eLearning platform.

eALPHA
Learning Anywhere
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Alpha K Reading Alpha K Math

Alpha Math (G1-5)Alpha Reading (G1-5)

Children learn the foundational skills of reading and begin to understand 
the relationship between written and spoken language during their first 
year in Kindergarten. They learn how sounds & phonics relate; how 
blending those components will create words and from those words 
form sentences. 

The Alpha KG Reading Program understands the importance of engaging 
children with the art of reading and setting them up for a lifelong love of 
literature. Alpha KG Reading follows a carefully integrated, multimodal 
approach for introducing language art skills and guiding students towards 
acquiring mastery of the English language.  

Alpha Reading (G1-5) is a comprehensive program designed to 
provide solid foundational skills while inspiring young students to 
a life-long joy of reading. The Program follows the Common Core 
State Standards and incorporates proven Reading/Language Arts 
instructional methods. 

Incorporating both contemporary and time-tested literature, along 
with brand-new high-interest selections, Alpha Reading 1-5 offers 
an array of opportunities for engaging and informing readers.  The 
use of authentic literature supports students’ cultural awareness and 
promotes instruction across the curriculum.

Math is a concept children start to learn before they ever enter the 
classroom. They become familiar with the basic mathematical ideas, such 
as “less & more”, “addition & subtraction” through play and daily life.

Alpha Kindergarten Math understands that while children cannot utilize 
the exact mathematically correct terminology and speak math fluently, 
they possess an awareness of the basic concepts. Alpha K Math contains 
colorful illustrations, stories and engaging, easy-to-do exercises guiding 
children to easily transition from images and concepts to symbols and 
numbers.

Alpha Math understands there is more than one way to reach 
a solution and that success comes from practice.  Our Math 
program provides multiple learning strategies leading to in-depth 
understanding through hands-on activities, encouraging students to 
think, analyze and reason.

Alpha Math promotes the importance of mathematical literacy and 
differentiated learning. Teachers can personalize the approach to 
each student, taking into account the most effective ways individual 
students learn and the various resources such as Multiple Intelligence 
Math activities, Differentiated Practices, and Multiple Mathematical 
Strategies.

THE   ALPHA    SERIES
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Alpha Science  (G1-5)

Alpha Science is composed of four directed volumes so teachers can 
select the domain they would like to teach first. Each NGSS domain has 
it’s own unique color-coded volume with vibrant visuals. Each lesson 
contains three differentiated practices: Full and Guided. Each lesson 
begins with a directed practice to encourage students to start thinking 
and questioning the world around them. As the lesson continues, the 
Guided Practice will be performed with the help of the teacher. At the end 
of the lesson, students will be able to apply their mastery of the lesson 
with the Full Practice without teacher support.

At the end of each chapter, there is a STEAM activity in which students get 
to implement the knowledge they have learned as scientists and apply it 
to a real life scenario as engineers.

Alpha Publishing believes teacher support is one of the key success factors for better learning and teaching outcomes. Our 
experienced and dedicated consultants and teacher trainers offer support and training services to individual teachers and 
institutions.

We provide continuous program support and professional development for teachers and institutions, to assist them in enhancing 
learning and teaching in classrooms.

Smart Education, is working in partnership with KDSL Global an education company focused on providing professional 
development to American curriculum educators in the MENA region. KDSL Global was founded by Kevin Simpson, who brings 
more than 25 years of experience in the field of education.

PROFESSIONAL DEVELOPMENT
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