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‘LPHA PUBLISHING believes that children and adults have the right to a quality education.
Continuous learning is the best means of improving the lives of individuals and enhancing the standards
and quality of our communities.

Our mission is to provide educational materials and courses across the Middle East and Africa that meet
international standards while also reflecting and incorporating the cultures and traditions of the region.

Our dedicated publishing teams are mindful of the different types of learners who come from various
national and cultural backgrounds. Our publishing strategy is set on the very motto: ‘we are in the region,
for the region’. Coupled with the latest technology and innovative learning and teaching tools, we pay
the utmost attention to the delivery of globally recognized and culturally appropriate content.

We cater for curriculums following English Language Arts; US- Next Generation Science Standards and
Common Core State Standards.

OUR ALPHA TITLES
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UPPER-INTEAMEDIATE Stussrt's Book

PROGRAM HIGHLIGHTS

The study of Language Arts is a key component of communication that is necessary for students to achieving success in both their education and
their professional future. Proficiency in Language Arts leads to better everyday communication skills, the potential for more meaningful social
contributions, and the ability to reach a deeper understanding of other people and the world around us.

Alpha Literature provides up-to-date pedagogy and instruction in English Language Arts (ELA) with a focus on Literature and Informational Texts.
The program follows the Common Core State Standards (CCSS) for English Language Arts and Literacy.

KEY FEATURES

e |ntegrated English Language Arts program developed specifically for students and teachers in the MENA region.

e (lobally-focused, featuring multi-genre classic and contemporary literature from around the world. The program features the work of esteemed
Middle Eastern writers such as Mahmoud Darwish, Yusef Idris, and Nobel Prize-winner Naguib Mahfouz.

e Fully compliant with the Common Core State Standards, offering comprehensive skills instruction and practice in Reading, Writing, Language
Comprehension (Vocabulary and Grammar), and Speaking and Listening.

e Includes a comprehensive Teacher Guide, providing pacing guidelines, innovative teaching tips and robust strategies for differentiated instruction.

e Engaging and challenging content.

PROGRAM COMPONENTS
L " 7 ™. Literary Compnion
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BACHGROUND In May 1996, American journalist Jon Krakauer was one of
eight people who hired the group Adventure Consultants to help them climb
Mount Everest. The team mainly consisted of veteran climbers and Sherpas, local
Nepalese people who are familiar with Mount Everest and who often act as guides.
During Krakauer's climb on May 10, a storm hit the mountainside. In addition to
his team, three other climbing parties were on the mountain that day. Between the
four groups, eight climbers—four of whom came from Krakauer’s team-perished
on the mountainside. This is greatest number of lives lost on Everest in a single
day. Having survived the disaster, Krakauer turned his experiences into a book,
Into Thin Air.

(CLOSE READING FOCUS ) As you read, notice how the author unfolds events to
create a feeling of tension throughout the selection.

Background and Close Reading

Focus prepare students to engage
with the literature by presenting
information about the selection and its
author and providing the standards-
based focus for close reading.

Close Reading Questions

Deepen students’ interaction with the
text by requiring them to cite specific
textual details to support their literary
analysis.

Critical Viewing Questions

Encourage students to apply critical
thinking skills as they analyze selection
visuals.

STUDENT BOOK

CLOSE READING
The author states that
Rolf and Azucena
have risen above the
“vultures."Who or what
might the “vultures” be?

from

UNIT OPENER

The Unit Opener captures the students’
interest with a bold, engaging image
that reflects the unit theme and
presents the unit’s Essential Question,

front of him and managed to halt his

fall. But a moment later, as Schoening

cradled the Sherpa in his arms, a
second rock came down and smashed
into the Sherpa; once again the man
took the impact squarely on the back
cad.
pite this second blow, after a
few minutes the stricken man gasped

violenly and began breathing again.

Beidleman managed to lower him to
the bottom of the Lhotse Face, where
adozen of the Sherpa's teammates

met them and cartied the injured man

to Camp Two. At that poine, says

an overarching big idea for the
students to consider throughout the
unit and address in the end-of-unit
Performance task.

Disciuss J8 terrifying and dangerous situation, the climb team retains

a sense of community. What are some ways that they work together
and help one another? What motivates them to persevere despite the
terrible conditions? Discuss your answers as a class.

South Col 7:30 AM
May
26,000 feet

Turning and turning in the widening gyre

The blood-dimmed sid

The ceremony of in
‘William Butler Yeats
“The Second Coming”

By then I had obtained a pump and
was in touch with a general who had
agreed to ship it the next morning

on a military cargo plane. But on the

2]
- X CRITICAL VIEWING
unblinking focus of quartz lamps o i What does this photo
show about the
* aftermath of a volcano
Azucena gave up, her eyes locked with . am - i - = pade. . Al s | eruption?

night of chac chird day, beneath the

and the lens of a hundred cameras, ta|es’ and even grap hic novels.
those of the friend who had sustained
her to the end. Rolf Carlé removed
the life buoy, closed her cyelids, held
her to his chest for a few moments,
and then let her go. She sank slowly,
aflower in the mud.

You ae back with me, but you are
ot the same man. L often accompany
you to the station and we watch the
videos of Azucena again; you study
them intently, looking for something
you could have done to save her,
something you did not chink of in

ybe you study them to

yourselfas if in a mirror, naked.
Your cameras lie forgoten in a closer;
you do ot write or sings you sit long
Atthe end of the story, Rolfis “not the same man’ he was
before the disaster. How can tragic experiences change people’s
e il s o behavior or perspective on life? Discuss your answer with a partner.
yourself, for the old wounds to heal. T
know that when you rerun from your
nighemares, we shall again walk hand

in hand, as before.

The CCSS required range of text types reflects the needs and
interests of middle and high school students. Alpha Literature guides
students to discover the pleasures of reading through adventure
stories, historical fiction, science fiction, humorous sketches,
and much more. The variety of genres includes short stories and
dramas, poetry, novel excerpts, screenplays, myths and epics, folk

All standards instruction is tied to and stems from the grade-
appropriate reading selections in the Student Anthology.

\
i Comparing Texts

Critical Reading

1. INFER In“And of Clay Are We Created," why does the author name only two
people, Rolf Carlé and Azucena?

2. ANALYZE (a) In what ways does Azucena represent the young Rolf?
(b) How do Rolf’s interactions with Azucena help him to overcome the pain
of his childhood memories?

3. CONNECT (a) What are some of the most dramatic moments of Into

Thin Air? (b) How does the author make them exciting? (c) How are these
moments connected?

Compare and Contrast

4. ANALYZE Who do you think would be more likely to survive in a disaster
situation—Rolf Carlé or Jon Krakauer? Support your answer with textual
evidence.

5. COMPARE (a) Compare the settings of the two selections, focusing on the
details each author includes. (b) How does each description of setting help
dramatize the events of the selection?

6. DRAW CONCLUSIONS Reread the opening scene of each selection. Which
scene is more effective, and why?
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AWARD WINNER AND BESTSELLERTITLES e

e The Breadwinner by Deborah Ef
@y\mrds in the Dust by Trent Reel
- e Damascus ik St

Bestsellers

e A Long Walk to Water by Linda S
e | Am Malala by Malala Yousafz

e The Immo
~ Skloot

Discussion Activities

Introduce thought - provoking
questions that extend beyond the
literature. Students share their insights
and ideas in paired, small group, or
class discussions.

Critical Reading Question Bank

Presents higher-order thinking
questions that require students to go
beyond basic recall and comprehension
to analyze, interpret, and evaluate the
literature.
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LITERARY COMPANION

The Literary Companion provides integrated ELA skills support for every selection in the Student Anthology, by featuring comprehensive skills
instruction and practice for Reading, Writing, Vocabulary, Grammar, and Speaking and Listening. It also includes comprehensive instructions
for the Performance Task in every unit.

ary Skill: sele

And of C! tenacity
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Selection Vocabulary & Language
Skill worksheets
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€ repo,

s. rter fy
ly complete: faile

y word correctly ating to Meet g

"
et TR The Selection Vocabulary and Language
Skill  worksheets provide several
activities, including sentence completion
and multiple choice questions, that
ble will get students to think about the
meanings of the vocabulary words from
P -~ the reading selection and examine the
4’f;:?ihe“e«onsa\/‘“e‘ZTif:fo?f:ﬁ;:ﬁ::hen/was“::h':*hed' o underpinning - grammatical - concepts.

; pen e By completing the activities, students

° Becaus:th;lrr‘i\::(e\::j:cabu\avy word that has a meaning similar t© . t :
At e g will become familiar with the vocabulary
words and grammar rules and will feel

lar
hat the vocabul
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CEA. Choose

of that sentence:

PRACTI
Circle the |etter

1. tenacity {0 do the best that she. could.
The Alpha Literature Literary Companion was designed to provide complete coverage of the Common Core State Standards at each grade b)S:;:ilﬂe./,'/s“ed‘d“°‘““““‘“ ’

q o . . anq q : p q hano, n o,eferto the jgey
level. Instructions and practices are presented in an easy to consume, intuitive format that includes graphic organizers, charts, outlines, and 2, exacerbated il Sckness. The rey, _" *”f*swgm,-fﬁ,f;’;frepo,,
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Reading Skill: Analyze Complex Characters

Characters are the people who take part in the action of the story. Complex characters
develop and change over the course of the story. Authors use these techniques to create

Practice and Apply: Analyze Complex Characters

1. Analyze the following textual evidence from “And of Clay Are We Created.” Identify
what readers learn from Rolf's dialogue.

- - 0 «

in the vase were ch,__COMMESE=——"""
R e a d I n s kl I Is 1. The flowers it N . henever welose 2 mat cataclysm
ointment W e weary people:

2. We WM@E’:; by givingfood ©© th word. Wiitea

complex characters: Character Textual Evidence What Readers Learn 3. We responded 10 e word thatis connected ©© the italicized com f 0 rt a b | e Wi t h usin g th em in th eir
« They depict the character’s physical characteristics, personality, actions, and speech. Rolf “Dnn"’( worry, we'll getyouout of s determined and wants 5 . pPLY \dentify the vocabulary Sosshble AnSWeS: ) s perss! e or X .
+ They reveal motivation-why the character acts in a certain way. Sometimes a character here/"Rolfprormised. Read n g S k' | | S are eXp I 0 I’ed an d N ce to explain each answe.r. 2 Tenacity. A person¥ thtenadt s achieved own s pea kl n g an d W rltl n g .
has a number of motivations, which come into conflict during the story. B . L. d Se“‘e'f wordis related to persistence? = AWW“///
« Authors place complex characters in situations that push them to change. exp |a| n e d | n d VI d u al Iy, al | 0W| n g St u d e ntS 1. ‘Q{‘t‘e‘ﬁ,ﬂ\\ not "‘;"eeﬂﬁ'ed 0 ““”5‘°"“Z{’(§‘2§,}\et_hin g, .

2. Complete the chart about Azucena. Analyze her actions and words.
Character Textual Evidence What Readers Learn
Immobility and tension had Even though
greatly weakened her, but ... Her tone was
humble, as f apologizing for al the fuss.

d
2. Which word 81260 e accustomes

to become familiar with the concept of e eoelreaed o mbed” SR ed
the skill through detailed description -
and examples from the already familiar
Student Anthology text.

’ ) ymbed.
Often, authors prefer to "show" rather than "tell" what a character is like. Read this. ornu

excerpt from "And of Clay Are We Created":

Character Textual Evidence What Readers Learn
Rolf Carlé Despite the quality of the transmission, | Rolf is compassionate and
Lcould hear his voice break, and I loved | desperately wants to help the
him more than ever. trapped child.

k s beginning to
v Strate \'B had! of Meaniv 14
7 y Shades
Denotation € the di cxonar defi nyms have simia r
denotations, have different shades’ hen words are i lar
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9 ly: .
nder: ta d the precise mean ng of a passage
stan ¢
ur

Vocabulary Strategy —— i el 80

The derermined clim®

the mountain:

stand that she will
In this example, readers learn that Rolf is compassionate—not because the narrator says

Vocabulary

fers to

so directly, but because of how she describes Rolf's actions. Similarly, in the following
example, the narrator doesn't explain how Azucena feels but instead shows readers
through the girl’s words.

“Don't cry. | don't hurt . I'mfine”
Character Textual Evidence What Readers Learn ot cpdonthurtanymore. T ine

“Don'tleave mealone” she begged. |  Azucenais very frightened.

adecision.” One synor.\yn‘\ .
for determined in the
Someone who's

ey tick to

The word determined mea“; "[:ever if ‘/v:‘\‘“:‘(‘i;:;‘(e Stubbm:an‘vng

. agw . N . Ho g " i 't "

The activities on the Vocabulary Strategy page will help students develop fgﬁz«:;n;::;;;":f:;';m;ate:‘on:;ig:;‘ij;‘;jf:mep\ansev
rmine

the key vocabulary skills such as using context, or the overall meaning of supbom sindeeq 92

might be wise to do sO-

a sentence or paragraph, to determine the meanings of unfamiliar words. practice and APPY

ox have similat

Others include: understanding connotations, using prefixes and suffixes, e it erence

d.
i jse a dictionary as neede

differentiating between multiple-meaning words, understanding idioms, .

e ———— solved,
Readers can infer what complex characters are like by studying their words and actions.
. Summarize how Azucena both schanges and stays the same over the course of the

story. Then discuss whether you think she is a complex character or not.
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. ash
g heoie ™

Practice & Apply

The Practice and Apply worksheets
support the practical use of the
outlined Reading Skill and reinforce
the concepts through hands-on
application exercises. They give
teachers the opportunity to expand
upon the ideas and skills covered inthe
lesson, provide room for Differentiated
Instruction and encourage interactive
group learning.

ALPHA LITERATURE

Reading Skill: Analyze the Plot

The plot is the sequence of events in a story. Each event leads to or causes the next one.
To make each event come alive, the author shows when and where it happened and
provides details that help the reader picture it. This attention to each important event is
one aspect of plot development.

In the following excerpt, Jon Krakauer describes a sequence of events. Notice how he
uses time, place, action, and emotion to develop the plot.

“When I wobbled back tofCamp Four) around 7:30 Sacurday morning,
vasstill happening—
began tosink in force. [ w ally and emotionally

ked after having just spent an hour scouring the (South Col for Al
Harris....”

The underlined words tell when events took place. The circled words show where they
happened. The details about actions (“wobbled back”) and emotions (“physically and
emotionally wrecked") help readers share the experience.

Sometimes an author presents events out of sequence, circling back to discuss things
that have already happened. This flow chart shows the chronological order of events
described in the excerpt:

after having just spent an | wobbled back to Camp the actuality of what had
our scouring the South Col | | Four around 7:30 Saturday happened ... began to sink
for Andy Hars morning, May 11 in with paralyzing force

Practice and Apply: Analyze the Plot

1. Read the following excerpt. Then, complete the chart by listing the major events that
the author describes. You don't need to include all the details.

As [Beidleman's group] resumed their descent, a volley of grapefruic-sized
stones came whizzing down from the upper mouncain and one of them

struck a Sherpa in the back of the head.

Sequence of Events.

the descent.

2. Analyze the events in the following excerpt. Underline words and phrases that show
the time frame. Circle words and phrases that tell where things happened. Then write
three specific actions on the lines below.

Possible answer
man gasped violently
Beidleman managed to lower him

3. Choose one of the excerpts on this page. How well does the author depict the events

and develop the plot? Give specific examples to support your answer.

Despite this sccond blow, after a few minutes the stricken man gasped violently

and began breathing again. Beidleman managed to lower him to the bottom
of the Lhotse Face, where a dozen of the Sherpa’s teammates met them and
carried the injured man to Camp

analyzing figurative language. By thinking about the relationships between
words, students will better understand the words they encounter in their

reading and use in their writing.

WRITING SKILL: Write a Comparison-and Contrast Essay

ssignment: Isabel Allende bases her fictional story on actual events. In contrast, Jon
Krakauersstory is nonfiction, butin many ways treads like: tea briefessay in
pare and contrast the ways that the authors uspense, or anicipation
about what willhappen n

PREWRITING: Organize Your Ideas

To write a comparison-and-contrast essay focused on suspense, identify similarities and

differences between narrative events in the two texts. Follow these steps:

+ Review each selection to find a few events that you find very suspenseful.

« Study these events and determine what makes them suspenseful. What actions,
descriptive details, emotions, or dialogue make you anxious to find out what happens
next?

« Look for similarities and differences between the buildup of suspense in the events
from the two narratives.

Complete the charts below to organize your observations and structure your essay.

“And of Clay Are We Created”

[ Firstevent [ secondevent | [ Similarities | [ Differences

from Into Thin Air

First event Second event

DRAFTING: Support Your Ideas

As you write about each author's use of suspense, remember to include evidence
from the narratives to support your statements. A brief quotation or a summary of a
character's actions will help make your essay convincing.

Six Traits + 1: Word C

Your essay should include language to help readers cleary dentify your comparisons and
contrasts: Include transitions,or words and phrases that demonstrate relationships between
ideas. Refer to the lst below.

s that show comparison: similarly, also, in the same way, likewise

s that show contrast: conversely, on the other hand, alternatively, however
s that show sequence: first, next, then, finally, before, initially, after

SPEAKING and LISTENING: Hold a Group Discussion

£ summary of the m in your essay. Then, ina small
group,share your main points. After each person shares, ask questions o facltate a
thoughtful and sustained discussior

When you ask questions, move beyond asking for opinions only. Challenge yourself and
your classmates to think deeply by asking questions that prompt analysis, clarfication of

ideas, and an exploration of cause and effect.

Analysis
“Whatis the meaning of
“What s the significance of ... ?

Clarification
“Can you explain how ... 7"
Is there a contradiction between ...

Cause and Effect
“What is the connection between
“What are the causes of ... 7"

adventurous
brave @

Writing Skill

The Writing Skill practice sheets underpin the
importance of the reading-writing connection by
requiring students to utilize and write about evidence
from literary and informational texts. The exercises
build upon the centrality of writing to most forms of
inquiry as prominently included in the CCSS.

ALPHA LITERATUR



Student Anthology
up the information in a chart in a single sentence:
“Smallpox is d cowpox is —, but both
viruses
e ner u may wish to broaden the discussion to include the

whole class. To support students as they consider the
Discuss question on p. 29 of the Student Anthology,
draw an oval on the board with the word risks in the

center. Draw a few lines radiating out from the oval.
Say: Work with a partner to think of types of risks. Then

The Alpha Literature Teacher Guide provides an overview of each unit and includes Learning Targets, Pacing Guide, and Teaching Tips. It gives (3 ¥ s o i e o e b nd
share the one that would be the hardest to take and

comprehensive support for every selection in the Student Anthology and the lessons in the Literary Companion. = = et

Differentiated Instruction

« Level 1: Have students work in pairs to read
together the text on pp. 30-31 in the Student
Anthology. After one student reads aloud a
paragraph, the other student should paraphrase the
ideas in the paragraph. If students disagree on the
paraphrase, they should reread the paragraph

Essentially, the Teacher Guide includes teacher scripts, tips for English Language Learners, Differentiated Instruction notes, and rubrics for

aSSeSSlng the u nlt Performance TaSkS T T T 4. Jenner's process required that he separate personal
. Dr. Jenner and the Speckled Monster nallpox emotions and view the boy as part of is experiment.
ple ove . Jenner inoculated James again with pus fiom a man who
had a“raging case” o the disease. He made ‘several”
punctures and incisions and went on to introduce smallpox
twenty more times, He then injected another girl and four her. Then students should switch roles until
other chdren and his owm son. they have completed the six paragraphs. Ask pairs to
disease. share what they learncd from their reading with the
(CLOSEREADING) Answers ‘1(:'"“ VIT\WWT :\n:\:r: likely d that the llmmn 2 Have sud K with d
nswers willvary,but students are likelyto respond that the . evel 2: Have students work with partners to rea
image would make them not want to participate to avoid the English Language Leamers the six paragraphs on pp. 30-31. :&mx they read,
theirbag *seemed to have a mind ofits own, coming and Scaffold To help students answer Close Reading

t pustule outbreak thatis visible on Sarah's hand. ask them to answer these questions: What question
going as it pleased,” it would race through the dairie 2. The mother appears calm as she holds her son. The child is question 3, draw a Venn diagram on the board or
ormant—inactive—waiting,”‘Perhaps ft hides”

looking away and appears distressed as Dr. Jenner prepares. chart paper, labeling the separate areas “Cowpox”
2. Previous research: methodical,p fonal, to scratch the pus into the childs arm. and “Smallpox.” Explain how a Venn diagram
documented, scientific, intense; solving the cowpox riddle: organizes information and review the meanings of
relaxed, not working, epiphany. n both cases, Or. Jenner at the words compare and contrast, as needed. Place
times came to conclusions by periods of thought
3. Cowpox virus: not deadly to animals or people, comes and
‘goes, known as an animal disease, used in attempt to cure

ntil one man, Dr. Edward Jenner,

1. “tostudy the infection where it lived, “when the beast had

did Dr. Jenner need to answer? Was he sful in
answering it? Why or why not?

students in pairs and have them revisit the text on
p. 33 to find details about cowpox and smallpox that
show how the viruses are different. Demonstrate how

Learning Targets A Look at the Art
In this unit, students will Deseribe Hold up the Student Antholoy . . i e
 Read, analyze, and discuss a variety of literary and you scan the pages in the unit, notice the different smallpox; smallpox virus: deadly to people, known as a
Y ) human disease. Cowpox virus and virus that causes smallpox
informational texts that share the theme of risks e. Think atth

i i are s, have pairs reread the text again for details that tell
inolsed with makin discoere o he picuresshow dicour ssential Question ot e v ch e, Nk 3¢ g f0 s

Determine an author’s point of view or purpose; >ple who made them? Do

to add the information to the Venn diagram. Nex

analyze an author’s position; ana

determine central ideas; analyze two authors 6 Unit 5 Discoveries Unit 5 Overview 7

treatment of a topics analyze two versions of a text
presented in different media. .
Use reference materials to build vocabulary Unit Level Performance Task

knowledge; use context to determine the meanings Preview Explain to the students that at the end of

The Essential Question introduces the
unit theme and sets the stage for the
Tk out v e el | e subjects or stories presented in the ™ :

texts. It also provides the opportunity
for establishing one or multiple point
of view through the class discussion
and lead the students towards critical

reading.

ESSENTIAL QUESTION

What risks might people take as

they try to make new discoveries?
Unit 5 Opener, Student Anthology

Student Anthology

Discuss Say: In this unit, you'll be reading about
1 you'll state a thesis, use a

(COMPARE AND CONTRAST) Answers
Discuss The introduction to “On the Ground in Antarctica” focuses on
an event described as “the most exciting race in history." The
introduction to Dr. Jenner and the Speckled Monster focuses
L P I a . p. 54 of the Student Anthology, draw a two-column on cowpor, the “beast and a descrption ofnfection. Both
esson rian _ Char on he board. e stdens respond 0 he st e 1o oo et . s

discussion question in their small groups, ask for willvary.

di ) . taken risks to such as finding a cure for cancer, exploring the clause
pursue the unkn o a poem and several deepest parts of the ocean or traveling to outer space.
informational te citing di andthe  Record their responses. Using these responses, lead

Consult print and digital sources to answer research | logical o ational structure, quote and cite sour To broaden the discussion of the Discuss question o
questions; cite sources properly. and use a formal style

Demonstrate the ability to present a persuasive

as they try to make that could accompany each discovery. For example, speech; analyze information presented via visual

travelers to outer space would face risks, such as media.

pecple who made them. ple take the class in a discussion about the kinds of risks

volunteers to come up and write the risk identified . Dr. Jenner and the Speckled Monster: self-nfection, loss of
as one they would have controlled differently in the crediblity, harming people (including a child), loss of income
first column. Ask if any other students chose the same andwork
risks, and invite new volunteers to come up and write “On the Ground in Antarctica death to self and team,
what they would have done differently in column two. frostbite or other physical injuries, drowning, starvation
Risks from both discoveries involved people being exposed
to physical harm.
Answers will vary but may include that “On the Ground in
Antarctica” involved the greatest risk: death and that neitl
discovery could have been made without taking isks.

Draw or project a large word web on the white c
board; you may use the word web graphic organizer loss of life and equipment failure. Anything could ‘Write a research report about a discovery that
g0 wrong, and they would not be able to call for or involved risk-taking for the end-of-unit Performance

on page xxx in this Teachers Guide. Writc the word
Task project.

discoveries in the middle oval. Say: What are some receive help.

Step by step Lesson Plans and
Detailed Instruction list support

, , the class activities. These include e et onts | e ave o D s
The Learning Targets provide a Close Reading and Critical Viewing e e seomn e T i il
snapshot of the expected learning

because the story is about two men with two teams,

n,
i ica Exy ents ‘omission: the writer doesn't st any areas of expertise held 5 " sonalizes "
On the Ground in Antarctica Explain to students y v ‘The use of personification personalizes the battle between Competing ina ace, The structure helps the eader

' AR t t that the author, Walter Dean Myers, was no stranger by any member of the team, al of the dogs and ponies were Dr. Jenner and smallpox. understand the men and the outcome of the ra
eXG rC | Se S a n g U 1d1 n g S U e n S to risks. He faced danger as a teenager and then again dead,” ‘man-hauling the sledges through intensely cold Roald Amundsen: no scientific reason for race, very
outcomes when he joined the military. His experience in the weather and storms competiive, discovered the W passage, well-prepared English Language Learners

for the trip, consulted with experts in arctic travel, highly Scaffold Use Venn diagram graphic organizers (page
made him think about explorers and adventurers who 1. The ponies and dogs appear as pets. The dogs are sleeping competent crew (al skier),plan centered on speed, used xxx) to help your English language learners build

¢ arly forties, confident, N dec <t res o
. H brave cold a suit of discove and adequa -omparison-and-contrast responses to complete the
. " . C rl t : :.t I tl.] St t braved the cold and ice in pursuit of discovery tN-’me nll%ﬁ:mmals;:em strong or equipped and adequate carefully selected team, focused on z":"i ‘::m”,‘ ‘:\ U:::«:N“’: i}):lr&r‘b\‘r:‘;:Li’:; ;1::
4 UBEEEmEis (0} arin exts n e Ud e (CLOSEREADING) Answers fo support the expedition. didn't have the expertise required for speed, used man- paring questions. Dis srap!

2. The supplies are scarce and seem insuffcient to support the organizers and create a large one on the board.

military included being exposed to the Arctic, which | (CRITICALVIEWING) Answers

1. Scott knew that Amundsen was only racing to win and not “This speaks to a lack o ! hauling “hoose a cor on-and-co estion
t | I for any scientific purpose. He aso knew that Amundsen had expedition. This speaks o a lackof proper planning and Both: used teams of men, used animals, capable, smart Choose a comparison-and-contrast question, and
A| ] I 10100V. I I e | esson P ans  scientifc purpose. He Scott underestimating the expeditions needs > use the Venn diagram on the board to
ionachance wbeing him Ansuwerswillvary but may include that the comparisons 5

between Scott and Amundsen build suspense and also response. Then, have the students do the same with
create foreshadowing. Though both men are competent another question, using their graphic organizers.

and capable, the comparisons serve to predict the outcome

2. *Butalthough he had ltle hope of beating Amundsen, there
was no turning back” Scott wasn' prepared to complete the

also incorporate directions
race quickly, planned on man-hauling, his ponies died, some ndconat
H H of s efor 3 of the race.
and suggestions on applying e st s e e
well-stocked sledges to allow for more speed, could move pustules change in their strength.
Differentiated Instruction for the
. Literary Companion.

8 Unit’5 Discoveries Unit5 Overview 9

Program Components.

U se this Unit 5 Pacing As you introduce the unit, keep in mind different ways to approach
Plan as a blueprint of ‘the theme depending on the needs, learning styles, and interests

“Fish, Fowl, and

. a the unic’ € shows of your studerts.
Pacing Plan Bhacache - b s and pas s

of the selections or sets of ) ; ) )
selections students will ®/ English Language Learners @/ Differentiated Instruction e am s S— [ ———
— during the first five weeks. Model Make sure students understand the Provide students with copies of informational e s T

PEEIEER | - Reading skl as well as the accompany meaning of the words discovery and risk. o

i reading, vor : >
reading, vocabulary, As a group, identify one or two the room to provide support as students discuss

| The Pacing Plan acts as a blueprint of ' e N I ot Ak iy s 2 Gy el i

tisks were probably invol

articles about an important discovery. Circulate

S * Level 1: Pair students and ask them to

it’ i es in the Liter discuss the questions with a partner. Ask each e o o
the unit’s contents. Apart from helping ks e s o
o g the sixth week, students or by writing a brief statement that a fluent y oo N e
| teachers plan each instructional day “Fis or ilconpi et o e o,

Performance Task, located
. . Fibonacci” || Langug in the Literary Companion. roles.
it shows the titles and page numbers ' s @ Literacy i
TRy Draw a circle with the word Discover el el s

of the selections or sets of selections o center. Say: Think of an important discovery.

and then work together to answer this
Write students’ responses and circle and
students will read. It also indicates the

paragraph, ask the listener to paraphrase
key ideas. Then, have the students switch

question: What is the main idea or most

CCSSRIZ.3,RI CCSSRIZ.3,RL75

nd give them graphic

Differentiated Instruc

Level 3: Pair students and ask them to + Level 1: After explaining cause-and-effect

idde || _
accompanying reading, vocabulary, :

language/grammar, and writing skills

instruction and activities in the Literary
Companion.

Reading Skill

“Why Pluto Is No || -3

Longer a Planet” || : enguwges

ction Vocabulary.
bulary Strategy

- Writing SkillSpeaking

and

Performance Task

4 Unit5 Discoveries

tening

read one paragraph silently to themselves

and then take turns asking each other
diagram to make a gencralization about the questions about what they have read.
relationship between discoveries and risks. Ask students to build on cach other's
responses to offer helpful feedback about

their answer

Unit5 Overview 5

Reading Skill: Analyze Text Structure
’s development
of a smallpox vaccine and illustrates how one

‘The selection focuses on Edward Jenne

individual’s persistence can change the course of
history. The text’s use of cause-and-effect structure
allows readers to experience Jenner's trial-and-error
approach to solving a difficult problem. Use the
Reading Skill instruction to help students analyze the
text’s organizational structure.

Practice and Apply

Work with students to complete the questions. If
necessary, review the relationship berween a cause
and an cffect. Have a volunteer read aloud the
excerpt in question 1. Guide students to review the
excerpt to identify any words that suggest a cau
and-effect relationship, such as develops or decline
Encourage students to use words from the excerpt
and the selection to complete the graphic organizers
in questions 1 and 2. Lead students in a discussion of
question 3 before they answer it independently.

10 Unit5 Discoveries

organizers showing a causc-and-cffect chain. Show
students 1-2 additional simple text examples that
show a cause-and-effect relationship. Ask students
to work together to identify one cause-and-cffect
chain and complete their graphic organizers. Ask for
volunteers to share their responses. Draw the chain
on the board and complete it as volunteers share
their responscs.
Level 2: Pair students and give them graphic
organizers showing a cause-and-cffect chain. Have
students cover p. 2 of the Literary Companion
as you read aloud the Example 1 excerpt. Then
have pairs complete the Cause-and-Effect Graphic
Organizer. Next, have students uncover their
Literary Companions so they can compare their
organizers to the one on the pag )

phic organizer similar to or different from the one
on the page? Discuss and clarify differences between
the pairs’ response and the corret response in the
Literary Companion.

Reading Skill: Analyze Text Structure
The selection “On the Ground in Antarctica”
describes how two individuals® shaped history
through their efforts to reach the South Pole. The
author’s use of a compare-and-contrast organizational
structure allows readers to determine the similarities
and differences between the two expeditions and
their leaders. Use the Reading Skill instruction to help
students recognize the organizational text structure

Practice and Apply
Support students as they answer the questions. Say:
Remember, you can retun to the texts to look for
tails that sh the two men are similar and
different. Guide students back to the examples in the
instruction if they need reinforcement of the skill.
If time allows, place students in pairs to discuss
question 3 before students answer it on their own.

organization, pair students and give them Venn
Diagram Graphic Organizers. Provide students with
12 additional simple text examples. Display the
text example(s) for the class. Ask students to work

ther to complete their Venn diagrams. Draw
the Venn diagram on the board and complete it as
volunteers share their responses.
Level 2: After explaining compare-and-contrast
organization, pair students and give them Venn
Diagram Graphic Organizers. Display the
text from Example 1 for the cla

ur Literary Companior

to complete the Venn diagram based on the
Example 1 text. Ask them to open their Literary
Companions. Discuss and clarify differences
between the pairs’ response and the correct
response in the Literary Companion.

Unit5 Overview 11
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continued

complete the Presenting checklist, including

Revising and Editing

plain to students that the revising and editing
stage of the writing pi where they make
ated clearly and presented in
a volunteer
vising and Edit

notes on their partner’s draft. Then, ask
ble revisions and pro
students

using the Scoring Rubric to identify strengths and
areas for improvement. Give the students one more

tence strips from the sentences,
out all the transition words and phrases.
tence strips to a small group and
challenge students to place the sentences in a logical
order. Provide support as needed. Afterward, ask
students how transition words would have helped
them organize the sentences.

Presenting
Review the Presenting checklist on page
four presentation should be

mprovement. Ask pairs to conclude
something they liked about their

partner’s presentation. When students present to the

Listening graphic organizer

Show students how the citation organizer ties into their
ited list, which will be step 6 in the drafting
process.

Choosing a Structure
In preparation for completing their outlines, have
students refer back to the Venn diagram and the
use-and-Effect izers they used in
the Reading in the Literary
Companion. Encourage students to choose either a
ontrast structure or a cause-and-
effect structure for their research report. Provide
them with a bl of the appropriate graphic
organizer to fill out as they organize facts and details
before they begin outlining and drafting.

Creating an Outline

Model how to complete the outline on pag

the Literary Companion. Refer to the same sclection

you chose to help students understand how

thesis as you begin to fill in the sections. Think-aloud

as add a hook and the thesis to the outlin

you begin to fill in details for the bo

refer to the gra

cause-and-effect organizer) that supports your

choice of organizational structur

draw on the and def
to complete this section of the outline. Finally,

ou found during

demonstrate how to write a conclusion.

Drafting
Ask students to complete a first draft of their research
ing to their outlines as they
ps listed on page 14. Remind them that a
ta first step. They will have a
polish their ideas and writing when they revis

oronth

Write a Research Report
Review the unit theme, Discoveries. students
cussion about how their perception of
ince the beginning of the
Introduce the Unit 5 Performance T
involve researching, writ nd present
a report about a discovery made by one or more

®/ Teacher Tip
: begin compiling a resource

help them rescarch, plan, and write
h report. This resource folder will
include graphic organizers for documenting their
nning and organizing their writing, and
It can also include

Performance Task

In the unit Performance Task, students
synthesize what they have learned from
reading the unit texts and demonstrate
their mastery of writing, speaking and
listening skills. Each Performance
Task involves researching, writing, and
presenting an essay or report about
the ideas and stories covered in the
Unit. Some Performance Tasks require
students to incorporate multimedia
elements into their written work.

Grade 1 Volume A
Alpha
Mathematics

g

Grade 1 Unit D

Free authoring tool
G 2- Science Grade 2 Unit B Life
Teatti ot Sidanc B for educators

Resources - 2 The

# way fo crraln ndemaclin
ets and smart phones

Register teday Try now!
de 2 Unit D pdaararae ’

Grade 2 Volume B
Al

Students draw on the skills they
practiced in the selection-level writing
activities as they follow the steps in
the writing process - from prewriting
through drafting, revising, publishing,
and presenting.

people who took risks. notecards and copies of their sources. This research

folder can exist in an electronic format if students
ESSENTIAL QUESTION opics of the Scoring Rubric that
appears on page 19 of this Teache
a moment o review the clements of a su

<h report. Remind students to return to the

c as they draft and later as they revise and edit.
to respond to the que 2 Y Rubric

have learned from rea
¢ earne Explain to students that the rubric will help them

understand the expectations you have for their papers.
Pair students, and ask them to work together to

build on student responses, and provide examples.
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Mobile eLearning Platform

.ALPHA iInstructor

Create Teach Share

eAlpha connects students
and teachers, offering them a
collaborative, interactive, and
mobile learning  environment
that impacts every aspect of
education.

eAlpha Instructor offers a simplified and easy to use content
creafion authoring tool together with the capability to create
structured content repositories. Instructor enables users to create
highly interactive, multiplatform educational content, publish it in its
own public or private repository or export it as a SCORM package
to use in any SCORM compliant eLearning platform.

Intro/Thesis exceptionally clear strong thesis; somewhat clear thesis, ~ unclear or missing
thesis; attention- interesting opening states topic but is not thesis; weak
grabbing opening engaging introduction

Quality of unusually well- well-researched from limited research;
Information/ researched, detailed, several sources; relates | relates to main topic
Evidence and accurate; clearly to main topic with few details or

relates to thesis examples

lacks research little
to no connection to
thesis or main points

Assessment Rubric

Development excellent transitions;
of Thesis/ exceptional
Organization

good transitions; basic transitions; weak or no transitions;
clear and logical somewhat clear lack of thesis
development of thesis ~ development of thesis ~ development of thesis ~ development

The Unit Scoring Rubric is an easy-to-use guide for assessing students’
Performance Task assignments. It is also a useful tool that helps clarify for
students the criterias on which their papers will be graded.

Conclusion strong; outstanding clear; good summary

summary of topic of topic

adequate; basic poor or missing
summary of topic summary

Style/Voice clear sentence mostly clear somewhat unclear
structure; excellent sentences; specific sentences; vague sentences; limited

word choice; styleand  word choice; styleand  or repetitive word word choice; style and
voice appropriate to voice appropriate to choice; style and voice  voice not appropriate

audience and show audience somewhat appropriate  to audience

The 4-point Rubric presents detailed information that helps both teachers iy oS
and students understand the requirements of the assignment in the following gt | e ot sevenleros
categories: Presentation of Topic, Development of Ideas, Organization and e o eptona b
Structure, Word Choice and Style, and Language Conventions. iz

Works Cited

very unclear

afew errors excessive errors; paper

cannot be understood

Sources/ conforms perfectlyto | mostly conforms:

contains excessive
errors; lack of MLA

contains frequent
errors in MLA format;
lacks appropriate format; primary and
use of primary and secondary sources are
secondary sources lacking

MLA rules and format; | to MLA rules and
reflects appropriate format; somewhat
use of primary and reflects appropriate
secondary sources use of primary and
secondary sources

Learning Anywhere

#  Available on the

is an offine extension i T ny (FeTE P Ay 4 App Store

Download for
eAIth B Windows Vista/7
fo eAlpha elearning Platform
enabling wusers tfo work with
intferactive content on any of their

devices in an offline environment. il G

il Getiton ml Download for

> Google play | mm Windows 10
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THE ALPHA SERIES

ALPHA K READING ALPHA K MATH

Children learn the foundational skills of reading and begin to understand
the relationship between written and spoken language during their first
year in Kindergarten. They learn how sounds & phonics relate; how
blending those components will create words and from those words
form sentences.

Math is a concept children start to learn before they ever enter the
classroom. They become familiar with the basic mathematical ideas, such

as “less & more”, “addition & subtraction” through play and daily life.

Alpha Kindergarten Math understands that while children cannot utilize
the exact mathematically correct terminology and speak math fluently,
they possess an awareness of the basic concepts. Alpha K Math contains
colorful illustrations, stories and engaging, easy-to-do exercises guiding
children to easily transition from images and concepts to symbols and
numbers.

The Alpha KG Reading Program understands the importance of engaging }

children with the art of reading and setting them up for a lifelong love of 48
literature. Alpha KG Reading follows a carefully integrated, multimodal %
approach for introducing language art skills and guiding students towards

acquiring mastery of the English language.

ALPHA READING (G1-5) ALPHA MATH (G1-5)

Alpha Reading (G1-5) is a comprehensive program designed to
provide solid foundational skills while inspiring young students to
a life-long joy of reading. The Program follows the Common Core
State Standards and incorporates proven Reading/Language Arts
instructional methods.

Incorporating both contemporary and time-tested literature, along
with brand-new high-interest selections, Alpha Reading 1-5 offers
an array of opportunities for engaging and informing readers. The
use of authentic literature supports students’ cultural awareness and
promotes instruction across the curriculum.

Alpha Math understands there is more than one way to reach
a solution and that success comes from practice. Our Math
program provides multiple learning strategies leading to in-depth
understanding through hands-on activities, encouraging students to
think, analyze and reason.

Alpha Math promotes the importance of mathematical literacy and
differentiated learning. Teachers can personalize the approach to
each student, taking into account the most effective ways individual
students learn and the various resources such as Multiple Intelligence
Math activities, Differentiated Practices, and Multiple Mathematical
Strategies.
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PROFESSIONAL DEVELOPMENT

" ALPHA
! -

ALPHA SCIENCE (G1-5)

Alpha Science is composed of four directed volumes so teachers can
select the domain they would like to teach first. Each NGSS domain has
it’s own unique color-coded volume with vibrant visuals. Each lesson
contains three differentiated practices: Full and Guided. Each lesson
begins with a directed practice to encourage students to start thinking
and questioning the world around them. As the lesson continues, the
Guided Practice will be performed with the help of the teacher. At the end
of the lesson, students will be able to apply their mastery of the lesson o
with the Full Practice without teacher support. ;ﬂ

At the end of each chapter, there is a STEAM activity in which students get
to implement the knowledge they have learned as scientists and apply it
to a real life scenario as engineers.

S e ' i = e Alpha Publishing believes teacher support is one of the key success factors for better learning and teaching outcomes. Our
b e '_ : ' : experienced and dedicated consultants and teacher trainers offer support and training services to individual teachers and
s e T ! institutions.

We provide continuous program support and professional development for teachers and institutions, to assist them in enhancing

learning and teaching in classrooms.

Smart Education, is working in partnership with KDSL Global an education company focused on providing professional
development to American curriculum educators in the MENA region. KDSL Global was founded by Kevin Simpson, who brings
more than 25 years of experience in the field of education.

)
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